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Abstract

This qualitative case study examines how students and their teacher experienced dynamic
assessment in English speaking lessons at a public middle school in Ankara, Tiirkiye. The study draws
on sociocultural theory and focuses on mediation, participation, and the practical demands of
classroom implementation. One intact class of 24 students and their regular English teacher
participated in a six-week implementation. The description of learners as intermediate reflected
teacher judgement and school records rather than a placement test. Twelve students were purposively
selected for individual interviews, and the teacher was interviewed after implementation. Six
classroom observations provided contextual evidence. The interview and observation materials were
examined through thematic analysis. Students described immediate feedback as helpful for noticing
difficulties and attempting self-correction. They also reported feeling more confident, participating
more readily, and finding it easier to continue speaking. These accounts concern perceived change;
they do not demonstrate independently measured gains in fluency or proficiency. The teacher valued
the opportunity to adjust assistance but described difficulties in distributing attention and allowing
enough time for individual support. Initial hesitation and differing support needs qualified the
positive accounts. The findings offer a situated account of how mediated support was experienced in
one classroom. Their interpretation is limited by the absence of baseline speaking measures, the
overlap between interview prompts and themes, and the teacher’s dual role as implementer and

interview participant.
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study

Ortaokul ingilizce Konusma Derslerinde Dinamik Degerlendirmeye iliskin
Ogrenci ve Ogretmen Goriisleri: Nitel Bir Durum Calismas +

Oz

Bu nitel durum calismasi, Ankara’daki bir devlet ortaokulunda 6grenci ve 6gretmenlerin ingilizce
konugma derslerindeki dinamik degerlendirme deneyimlerini incelemektedir. Sosyokiiltiirel kurama
dayanan aragtirma; aracilik, derse katihm ve sinif ici uygulama siireclerine odaklanir. Alti1 haftahk
uygulamaya 24 Kkisilik bir sinif ve smifin kendi Ingilizce 6gretmeni katilmistir. Ogrencilerin "orta
diizey" olarak belirlenmesi bir smnava degil, okul kayitlarina ve 6gretmen degerlendirmesine
dayanmaktadir. Veriler; amacgh oOrneklem yoluyla secilen 12 6grenci ve 6gretmenle yapilan
goriismeler ile alt1 sinif gézleminden elde edilmis, ardindan tematik analizle incelenmistir. Bulgulara
gore 6grenciler, aninda verilen geri bildirimin konugma sirasinda karsilastiklar giigliikleri fark edip
kendi hatalarmm diizeltmelerine yardimer oldugunu belirtmistir. Ayrica 6zgiivenlerinin arttigini,
etkinliklere daha istekli katildiklarim1 ve Ingilizce konusmayr daha rahat siirdiirdiiklerini ifade
etmislerdir. Ogretmen ise sagladig destegi 6grenciye gore uyarlamay: faydali bulmus; ancak zaman
yonetimi ve tiim smifin dikkatini canli tutma konularinda zorlandigini dile getirmistir. Ogrencilerin
baslangictaki ¢ekingenligi ve birbirinden farklilasan destek ihtiyaclar1 da siirecin diger zorluklari
olarak 6ne ¢tkmistir. Arastirma bulgulari, aracili destegin tek bir sinifta nasil deneyimlendigini ortaya
koymaktadir. Ancak calismann bazi smirhiiklar: bulunmaktadir: Oncelikle 6grencilerin ifade ettigi
bu olumlu kazanimlar yalmzca kendi algilarina dayanmakta olup, konusma akicihginda bagimsiz
testlerle ol¢iilmiis somut bir gelisimi kanitlamamaktadir. Bunun yani sira, siirecin basinda konusma
seviyesini gosteren temel Olciimlerin bulunmamasi, goriisme sorular1 ile temalarin birbiriyle
ortiismesi ve O6gretmenin hem uygulayici hem de arastirmaya katilan kisi olmas1 elde edilen

sonuclarin yorumlanmasini siirlandirmaktadir.

Anahtar kelimeler: Dinamik degerlendirme, Ingilizce konusma, aracilik, 6grenci goriisleri, nitel

durum ¢aligmasi
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Introduction

Speaking requires learners to retrieve vocabulary, organise meaning, and respond to others while an
interaction is still unfolding. Knowledge that is available in a written exercise may be harder to use in
conversation. Speaking instruction therefore needs opportunities for interaction as well as support when
learners encounter difficulty (Richards, 2008; Thornbury, 2005).

Dynamic assessment (DA) brings assessment and instruction into the same interaction. Instead of
evaluating only a completed response, the teacher considers how a learner responds to assistance during
a task. A difficulty can then guide the choice of a prompt, question, or explanation (Lantolf & Poehner,
2004; Poehner, 2008). This approach draws on Vygotsky’s (1978) account of learning within the Zone
of Proximal Development. The distinction between independent and assisted performance directs
attention to what a learner can do with support. In speaking lessons, mediation may involve thinking
time, repetition requests, hints, guiding questions, or modelling. The amount of help is adjusted to the
learner’s response rather than fixed in advance (Lantolf & Poehner, 2004; Poehner, 2008).

Feuerstein et al. (1988) describe mediated learning as purposeful assistance that directs attention and
encourages problem solving. In L2 dynamic assessment, the concern is not only whether a response
becomes correct, but also how the learner makes use of mediation. This distinction matters when
interpreting self-correction: completing an utterance with help does not establish that the learner can
manage a comparable task independently.

Studies of speaking DA examine different outcomes and should not be treated as interchangeable
evidence. Safdari and Fathi (2020) found a significant benefit for speaking accuracy but no significant
benefit for fluency. Ghahderijani et al. (2021) examined complexity, accuracy, and fluency, whereas
Kafipour and Khoshnood (2023) investigated speaking development in a quasi-experimental design.
Ebadi and Asakereh (2017) followed two learners and examined their responsiveness to mediation..

Qualitative studies by Fahmi et al. (2020) and Harahap et al. (2024), each involving four university
learners, describe positive speaking experiences and reduced anxiety. These findings concern
participants’ accounts, not a formal measure of willingness to communicate. Gilani et al. (2021)
reviewed five international studies and concluded that dynamic assessment promotes the development
oflearners' speaking skills and elicits positive responses when applied in EFL classrooms. However, that
review does not establish the absence of research in Turkish middle schools. The present study therefore
offers a bounded classroom account rather than claiming a gap established through a systematic
literature search.". It examines the following questions:

How do students describe their experiences of teacher mediation and participation in DA speaking
activities?

How does the classroom teacher describe the use of mediation and students’ responses during
implementation?

What practical constraints do students and the teacher identify in implementing DA during regular
speaking lessons?
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Method
Research Design

A qualitative case study was used to examine participants’ accounts of DA in one classroom. The case
was bounded by an intact class, its regular English teacher, and a six-week implementation during the
second semester of the school year. Interviews and observations addressed experiences and classroom
processes. They did not constitute a test of effectiveness or a comparison of speaking proficiency before
and after implementation (Creswell, 2014; Merriam & Tisdell, 2016; Yin, 2018).

Student interviews, the teacher interview, and classroom observations provided different perspectives
on the same implementation. Interviews concerned how participants understood their experiences;
observations concerned mediation, responsiveness, participation, and the classroom environment.
Comparing these sources served a contextual purpose (Denzin, 1978). Agreement between accounts and
observation summaries was not treated as independent confirmation of speaking improvement.

Research Setting and Participants

The study took place at a public middle school in Ankara, Tiirkiye. The class consisted of 24 students
aged approximately 13—14 and their regular English teacher. “Intermediate” was a local description
based on teacher judgement and school records; no placement test or CEFR classification was used. The
teacher held a bachelor’s degree in English Language Teaching and had experience in Turkish public
schools. The intact class formed the accessible case. Within that class, 12 students were purposively
selected for interviews to capture a diverse range of reactions to dynamic assessment. Based on
classroom observations, they were categorized into three participation levels: highly active students who
frequently volunteered (n = 4), moderately active students (n = 4), and reluctant students who rarely
participated (n = 4) The teacher participated in one interview. All 24 students took part in the lessons,
but the student interview counts refer only to the 12 interviewees.

Table 1. Participants and involvement in the study

Participants n Selection Role in the Study

Accessible classroom .
Intact class 24 case Lessons and classroom observations
Interviewed students 12 Purposive Participated in semi-structured interviews
English language ) Teacher of the selected ~ Implemented DA and participated in an
teacher class interview

Dynamic Assessment Implementation

DA was incorporated into regular English-speaking lessons for six consecutive weeks. Before
implementation, the researcher met with the teacher to discuss graduated prompting, guiding
questions, modelling, encouragement, and immediate feedback. They also reviewed the observation
checklist and collection procedures. This was preparation for the classroom activities; its duration and
a separate assessment of implementation fidelity are not documented.

The activities included pair discussions, role plays, picture descriptions, information-gap tasks, guided
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dialogues, and short oral presentations aligned with the curriculum. When a learner encountered
difficulty, the teacher first allowed thinking time or requested repetition. If the learner still needed help,
verbal cues, guiding questions, and hints were used, followed by examples, modelling, or brief
explanations where necessary. Learners were encouraged to attempt self-correction, and support was
adjusted in response to their attempts. This responsive use of graduated assistance has interactionist
features; it is not presented here as a validated regulatory scale or a standardised intervention protocol.

Data Collection Instruments and Procedure

Before the procedure parents’ consents were taken since they are young learners. Thei2 student
interviews lasted approximately 15—20 minutes each; the teacher interview lasted approximately 35—45
minutes. They took place individually in a quiet room at the school after implementation. Interviews
were conducted in Turkish so participants could describe their experiences in their native language.
Follow-up questions were used when clarification was needed. With permission, interviews were audio-
recorded and transcribed verbatim. The researcher translated the Turkish transcripts into English for
analysis and reporting. The expert reviewed translated extracts and thematic interpretations; an ELT
expert also checked the English versions, and discrepancies were discussed and revised. The checking
roles are not separately documented. Recordings were used for transcription, not discourse or
conversation analysis, and were deleted after transcript verification.

The researcher observed one speaking lesson per week producing six observations of approximately 40
minutes each. The researcher-developed checklist covering teacher mediation, learner responsiveness,
classroom participation, and classroom environment. She recorded classroom processes, not speaking
achievement scores. Field notes were written after each lesson, typed, and arranged chronologically. The
researcher and two ELT experts reviewed the instruments for clarity, relevance, organisation, alignment
with the research questions, and suitability for the learners. Minor revisions followed their comments.
The English interview guides and checklist items appear in Appendices A—C. Expert review and pilot
testing are distinct stages of guide development (Kallio et al., 2016); no pilot procedure is reported.

Data Analysis and Trustworthiness

The researcher conducted the analysis manually using Braun and Clarke’s (2006) six phases:
familiarisation, initial coding, construction of candidate themes, review, definition and naming, and
reporting. Descriptive labels were assigned to relevant interview and observation passages. Related
labels were grouped, and candidate themes were reviewed against the material before selecting extracts
for reporting. For example, teacher guidance, mediation, and immediate feedback were grouped as
aspects of teacher support; confidence, willingness to communicate, and reduced anxiety informed an
affective category. Observation material was considered within the four checklist domains and used to
contextualise interview themes.

The criteria of credibility, transferability, dependability, and confirmability informed the study (Lincoln
& Guba, 1985). Alongside comparison of the interview and observation accounts, an experienced ELT
specialist reviewed the completed checklists, field notes, and preliminary observation interpretations.
The review considered whether interpretations matched recorded classroom events, and minor
suggestions were incorporated. Coding and thematic organisation were discussed with the supervisor.
These checks provide a reported review process, but the underlying records are not reproduced here as
an audit trail. The six weekly visits also limit the extent of classroom engagement. Although the analysis
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was described as inductive, the guides already emphasised confidence, feedback, participation, and self-
correction; the resulting themes need to be read in relation to those prompts.

Ethics Information

Participation was described as voluntary, with consent from the teacher and parents or guardians and
information provided to students about declining questions or withdrawing. Codes were used instead of
participant names. These reported safeguards do not document ethics committee approval: the approval
letter, committee details, date, and decision number are unavailable. Prior ethics approval therefore
cannot be confirmed.

Results

The findings concern students’ experiences, the teacher’s account of mediation, and practical
constraints. Table 2 brings together the student counts previously repeated across several tables. The
unit is a student referring to a category, not the number of utterances; the denominator is 12. Categories
overlap, so counts are not additive. They are retained from the thesis, not recalculated from transcripts,
and do not indicate effect size or change over time.

Students’ experiences of mediation and speaking

The student accounts centred on feedback, confidence, participation, perceived ease of speaking, and
self-correction. Table 2 includes the reported classroom atmosphere and practical difficulties, so that
positive and less favourable experiences can be considered together.

Table 2. Categories reported in the student interviews (n = 12)

Interview category Students
Immediate feedback 11
Confidence in speaking 10
Classroom participation 9
Perceived ease of sustaining speech 8
Self-correction and independence 9
Positive classroom atmosphere 8
Willingness to speak 8
Limited lesson time 5
Initial hesitation 4
Differing support needs 3

Immediate feedback was reported by 11 students. Their accounts concerned the opportunity to notice a
difficulty and attempt a repair while speaking. One learner stated, “The teacher did not only tell us the
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correct answer. She helped us think about it first, so I felt that I learned by myself” (S8).

Ten students reported feeling more confident. They associated this with receiving help without being
criticised for mistakes. As S4 explained, “At first I was afraid to speak because I thought I would make
mistakes. After the teacher started helping us during the activities, I felt more confident and wanted to
speak more.”

Nine students described greater participation, and eight felt that speaking had become easier to sustain.
They linked their readiness to speak to the availability of help when difficulties occurred. S5 noted, “I
could speak for a longer time because the teacher encouraged me to continue.” The perceived fluency
category refers to experiences of continuing an utterance or conversation; speech rate, pause length, and
other fluency measures were not assessed.

Nine students associated the activities with self-correction and reduced reliance on direct answers. S7
stated, “The teacher gave me hints instead of the answer, so I corrected my mistake by myself.”

Teacher’s Perceptions of Classroom Implementation

The teacher discussed participation, confidence, the use of immediate feedback, and the time needed to
distribute assistance. These observations come from another teacher who implemented DA and had an
interest in its classroom use.

The teacher attributed students’ readiness to speak to their expectation of support: “Students gradually
became more confident because they understood that they would receive support instead of criticism
when they experienced difficulties” (T1).

The teacher also described a preference for prompting over supplying an answer: “Instead of giving the
correct answer immediately, I tried to help students reach the answer themselves. After a few weeks,
many students needed less help than before” (T1).

Immediate feedback was valued because a communication difficulty could be addressed before the task
ended. At the same time, the teacher described a practical tension: helping one learner could extend an
activity and make it harder to keep classmates involved. Adjusting assistance required attention to both
the individual response and the rest of the class.

Practical constraints and differing experiences

The positive accounts were accompanied by limitations in time, initial hesitation, and differing support
needs. Eight students described a more positive classroom atmosphere and eight reported greater
willingness to speak. These categories reflect interview accounts, not a standardised measure of
willingness to communicate.

Some learners were initially reluctant to respond to prompts because they expected direct correction.
Others needed more explicit guidance before continuing. These experiences qualify the general account
of supportive mediation: the same prompt was not equally useful to everyone, and assistance did not
remove all difficulty.

Five students identified limited lesson time, four described initial hesitation, and three referred to
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differing support needs. The teacher additionally raised the problem of maintaining whole-class
attention during individual mediation; the thesis gives no student count for that category. These
concerns are retained as constraints in their own right. The number of positive categories is not used to
conclude that benefits outweighed difficulties.

Classroom Observation Findings

The study summarises teacher mediation and a supportive environment in six of six observed lessons,
and learner responsiveness and participation in five of six. These are aggregate domain summaries. The
checklist offered Observed, Partially Observed, and Not Observed ratings, but the rule for converting
item ratings into the reported domain frequencies is not specified. The summaries therefore provide
context without establishing a measured trajectory. They cannot show which learners changed, how
much their performance changed, or what happened in the lesson without a positive domain summary.

Discussion

For students, the value of mediation lay in being able to continue a speaking task when they encountered
difficulty. For the teacher, it lay in choosing assistance while listening to a response. These accounts
place assessment within interaction, as described by Lantolf and Poehner (2004) and Poehner (2008),
while leaving independent performance untested. Vygotsky’s (1978) distinction between assisted and
independent performance is particularly relevant to that limit.

Confidence was tied to the expectation that mistakes would receive help rather than criticism. This
resembles the confidence and enthusiasm reported by Yilmaz Yakisik and Cakir (2017). It should not be
recast as a demonstrated effect on willingness to communicate: neither the present interview categories
nor that comparison supplies a formal measure of the construct. The lower anxiety reported in the small
university studies by Fahmi et al. (2020) and Harahap et al. (2024) offers a comparison of experiences
across settings, not evidence that the same outcome must occur in middle school.

The student extracts also distinguish correction supplied by a teacher from a repair attempted after a
hint. Ebadi and Asakereh’s (2017) account of two learners is relevant to examining such responsiveness.
However, the present material does not show whether a learner later managed a comparable difficulty
without assistance. The broader idea of purposeful mediation (Feuerstein et al., 1988) helps interpret
the classroom support, but cannot fill that evidentiary gap.

Claims about fluency require particular restraint. Eight students felt able to speak for longer or continue
more easily, but no speaking measure was collected before and after the implementation. Safdari and
Fathi (2020) reported different results for accuracy and fluency, illustrating why gains in one dimension
cannot stand for gains in another. The measured outcomes examined by Ghahderijani et al. (2021) and
Kafipour and Khoshnood (2023) address a different question from the participant experiences reported
here.

The teacher’s account points to a tension between responsive assistance and available lesson time. A
prompt that is sufficient for one learner may leave another waiting for further explanation. The
classroom activities were therefore experienced through differences in support needs, not simply
through a shared positive response. Pair work and teacher attention formed part of the same practical
problem: how to offer help without interrupting other students’ opportunities to speak.
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Siwathaworn and Wudthayagorn (2018) examined speaking DA with tertiary learners, while Siikiir et
al. (2023) compared mediation in face-to-face and mobile settings. Their small-scale implementations
provide contextual comparisons, but they are not direct evidence for whole-class attention or time
management in this middle school. Those constraints are findings of the present teacher and student
accounts.

The contribution is a description of how support was experienced in one class. Students’ accounts
explain why they valued hints and immediate feedback; the teacher’s account identifies the demands of
providing that support. The apparent agreement between sources should be read cautiously because the
interview guides and observation checklist foregrounded similar topics. This shared focus can produce
agreement without independently validating an effect.

Implications for practice and further research

The accounts suggest that teachers considering DA should attend to how learners respond to a prompt
and to the time needed for further assistance. Beginning with a hint and offering more explicit guidance
when necessary reflects the procedure used in this case. It is a practice illustrated here, not a tested
recommendation for all classrooms.

Further classroom studies could preserve dated mediation episodes and examples of responses that do
not fit the dominant themes. Less leading interview questions would allow learners to describe
experiences beyond confidence, improvement, and benefits. If the aim is to establish speaking
development, comparable speaking tasks, defined scoring criteria, and independent ratings would be
needed; these were not part of the present study.

Limitations

The case is limited to one class, one implementing teacher, and six weeks. There were no baseline
speaking measures, independent ratings, comparison class, or delayed assessment. The teacher’s
investment in DA and students’ wish to give acceptable answers may have influenced interviews. The
researcher introduced the study, discussed procedures with the teacher, and observed lessons, so being
a non-participant observer did not remove possible researcher influence. Several interview questions
presume benefit, and teacher item 5 is an affirmative statement rather than a question. The original
Turkish guides and transcripts, translation decisions, dated observation records, and coding history are
not available for independent checking. The thesis describes English translations prepared for analysis
and reporting, but does not specify how Turkish and English versions were consulted during coding.
Without the coding records and translation decisions, that process cannot be checked independently.

Conclusion

Students and their teacher described mediation as useful when a speaking task became difficult. Their
accounts emphasised the availability of help, opportunities for self-correction, and a less threatening
experience of speaking. Time pressure, hesitation, and unequal support needs qualified those accounts.
The study documents perceptions of classroom assistance; it does not demonstrate an improvement in
speaking proficiency.
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Appendix A. Student interview guide

English version of the student guide reproduced from the thesis, p. 103. The wording is retained, including
questions that presume benefit. The interviews themselves were conducted in Turkish.

1.

®

© ©oN ook

How did you feel about speaking English before the Dynamic Assessment activities? What are you feeling
now?

How did the teacher’s guidance and feedback help you in the speaking activities?

Can you give an example of a time when the teacher’s questions or hints helped you improve your
answer?

Do you think that Dynamic Assessment helped you develop your speaking skill? Why or why not?
What effect did the teacher’s instant feedback have on your confidence to speak in English?

Did Dynamic Assessment motivate you to be more active in speaking activities? Please clarify?
Did you correct your own mistakes better when doing speaking activities? How?

What did you like best about Dynamic Assessment?

What difficulties, if any, did you experience with the Dynamic Assessment activities?

. Would you like your English teacher to continue using Dynamic Assessment in next speaking lessons?

Why?

Appendix B. Teacher interview guide

English version of the teacher guide reproduced from the thesis, p. 104. Item 5 is retained as an affirmative
statement, as it appears in the thesis.

1.

© PN oG s @

_
o

What is your overall experience of using Dynamic Assessment in your speaking lessons?

What were the students’ reactions to mediation in speaking activities?

What changes did you notice in the students’ confidence to speak during the implementation?

How did you see the students’ participation in class change?

Immediate feedback was very effective during speaking activities.

Did you observe any progress in the students’ ability to correct themselves? Please explain.

Which mediation approaches worked best for you?

What difficulties did you encounter in implementing Dynamic Assessment?

What benefits of Dynamic Assessment do you think are better than traditional instruction in speaking?

. Would you recommend the use of Dynamic Assessment in other EFL speaking classes? Why?

Appendix C. Observation checklist

Content of the observation instrument reproduced from the thesis, pp. 105-107. Each item offered Observed (0),

Partially Observed (PO), and Not Observed (NO), with space for comments. The list below contains the instrument

items, not completed observation results.

AN S

Teacher mediation

The teacher encouraged students to respond independently before providing assistance.

The teacher used graduated prompts or guiding questions during speaking activities.

The teacher provided appropriate hints when students experienced communication difficulties.
The level of mediation was adjusted according to students’ needs.

The teacher encouraged students to reflect on and self-correct their responses.

Immediate mediation and feedback were provided during speaking tasks.

Learner responsiveness

Students attempted to solve problems before requesting teacher assistance.
Students responded positively to teacher mediation.
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3. Students demonstrated increasing independence during speaking activities.
4. Students used teacher feedback to improve subsequent responses.
5. Students showed evidence of self-correction following mediation.

Classroom participation

Students actively participated in speaking activities.

Students volunteered to answer questions or express ideas.

Students interacted with classmates using English during speaking tasks.
Most students remained engaged throughout the lesson.

S

Students demonstrated willingness to communicate despite making mistakes.

Classroom environment

The classroom atmosphere was supportive and encouraging.
Students appeared confident when speaking English.
The teacher created opportunities for meaningful interaction.

@ p

Speaking activities encouraged collaboration among students.
5. Dynamic Assessment principles were implemented consistently throughout the lesson.

The accompanying form contains fields for the date, lesson topic, duration, description of the speaking activity,
examples of teacher mediation, examples of students’ responses, significant classroom events, and the
researcher’s reflective notes.
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