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Abstract

This study explores the multi-layered relationship between culture acquisition and language from a
comprehensive theoretical perspective. Culture is conceptualized not as a static entity but as a
dynamic and evolving process that shapes individuals’ social identities, value systems, and everyday
practices. In this context, culture is continuously reconstructed through interaction within diverse
social environments, including digital platforms, which have become increasingly influential in
contemporary society. Language is positioned as the primary medium through which cultural
meanings, norms, and symbolic systems are transmitted, negotiated, and transformed. The study is
grounded in a qualitative literature review that examines key theoretical contributions related to
culture acquisition, language learning, social interaction, and cultural identity. These perspectives
are analyzed within a historical and comparative framework to highlight their similarities,
differences, and evolving assumptions. Major theoretical approaches, including behaviorist, social
learning, cognitive developmental, social constructivist, and sociocultural theories, are critically re-
evaluated in terms of their explanatory power regarding the interaction between language and
culture. Based on this synthesis, the study proposes the Interactive Culture and Language Acquisition
Model (ICLAM). This model emphasizes that language and culture acquisition are not separate or
sequential processes but occur simultaneously through continuous interaction. It integrates
cognitive, social, and cultural dimensions into a holistic framework, offering a more comprehensive
understanding of how individuals develop linguistic and cultural competence. The model also
underscores the importance of context, interaction, and meaning-making in shaping both language

learning and cultural acquisition processes.
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Bu calisma, kiiltiir edinimi ile dil arasindaki ¢ok katmanl iligkiyi kapsaml bir kuramsal perspektiften
incelemektedir. Kiiltiir, statik bir yapidan ziyade bireylerin toplumsal kimliklerini, deger sistemlerini
ve giindelik pratiklerini sekillendiren dinamik ve siirekli degisen bir siire¢ olarak ele alinmaktadir.
Bu baglamda kiiltiir, 6zellikle gliniimiiz toplumunda giderek daha etkili hale gelen dijital platformlar
da dahil olmak iizere farkli sosyal ortamlardaki etkilesimler yoluyla siirekli yeniden insa
edilmektedir. Dil ise kiiltiirel anlamlarin, normlarin ve sembolik sistemlerin aktarilmasi, muzakere
edilmesi ve doniistiiriilmesinde temel bir ara¢ olarak konumlandirilmaktadir. Aragtirma, kiiltiir
edinimi, dil 6grenimi, sosyal etkilesim ve kiiltiirel kimlik konularina iligkin temel kuramsal
caligmalar inceleyen nitel bir literatiir taramasina dayanmaktadir. Bu kuramsal yaklagimlar, tarihsel
ve karsilagtirmali bir cercevede analiz edilerek benzerlikleri, farklihiklar1 ve zaman icgindeki
doniisiimleri ortaya konulmustur. Davranisgl, sosyal 6grenme, bilissel gelisim, sosyal yapilandirmaci
ve sosyokiiltiirel yaklagimlar, dil ve kiiltlir etkilesimini agiklama giicleri agisindan yeniden
degerlendirilmistir. Bu kuramsal sentez dogrultusunda, Etkilesimli Kiiltiir ve Dil Edinimi Modeli
(ICLAM) onerilmektedir. Bu model, dil ve kiiltiir ediniminin birbirinden bagimsiz ya da ardisik
siirecler olmadigini, aksine siirekli etkilesim iginde es zamanl olarak gerceklestigini
vurgulamaktadir. Model, biligsel, sosyal ve kiiltiirel boyutlar: biitiinciil bir ¢ercevede birlestirerek
bireylerin dilsel ve kiiltiirel yeterliklerinin nasil gelistigine dair daha kapsamli bir aciklama
sunmaktadir. Ayrica baglamin, etkilesimin ve anlam olusturma siireclerinin belirleyici roliine dikkat
cekmektedir.
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1. Introduction

The relationship between language and culture has long been a fundamental topic of discussion in
applied linguistics, cultural studies, and language education. Contemporary approaches view culture not
as a fixed and transferable body of knowledge, but as a dynamic process through which individuals
produce meaning, negotiate their identities, and reconstruct themselves through social interactions
(Kramsch, 2014; Holliday, 2020). In this context, language is not merely a carrier of cultural meanings
but also a fundamental tool through which these meanings are created and transformed.

Cultural acquisition is not limited to a socialisation process that occurs solely during childhood; it is a
multidimensional process that continues throughout an individual's life through interactions
experienced in different social contexts (Arnett, 2020; Illeris, 2021). The family, educational
environments, peer groups, media and digital platforms play a decisive role in the acquisition of cultural
norms and discourses (Buckingham, 2020; Livingstone, 2021). In this process, language is a
fundamental cognitive and social tool that enables the individual to internalise, interpret, and reproduce
cultural meanings.

Although the reciprocal relationship between language and culture is widely accepted in the literature,
studies explaining cultural acquisition are mostly limited to fragmented theoretical approaches (Lantolf
et al.,, 2020; Larsen-Freeman & Anderson, 2020). Behaviourist, cognitive, social learning, and
sociocultural theories are often considered independently; a comprehensive assessment of how these
approaches conceptualise the culture—language relationship is not presented (Duff, 2020; Gao, 2021).
Furthermore, the effects of contemporary phenomena such as digitalisation, online interaction, and
global mobility on cultural acquisition are not sufficiently represented in existing theoretical models.

This theoretical fragmentation is particularly evident in the field of language education. Culture is often
treated as an additional content or an implicit background element in language teaching; it is not
systematically discussed as a component that directly shapes language learning processes
(Kramsch,2020). However, recent studies show that cultural norms, discourse practices, and identity
negotiations directly affect language learning success (Liddicoat & Scarino, 2021).

The aim of this study is to theoretically examine cultural acquisition in the context of its relationship
with language and to analyse the fundamental approaches explaining this relationship within a holistic
framework. Accordingly, the study comparatively examines behaviourist approaches, social learning
theory, cognitive development approaches, social constructivist approaches, psycho-social approaches,
and eclectic models. The study aims to reveal how these approaches define cultural acquisition and how
they position the role of language in this process.

Current theoretical approaches often address the relationship between language and culture in a one-
dimensional, hierarchical manner or through limited variables; they fall short of explaining the
reciprocal and dynamic interaction between these two structures within a holistic framework. Based on
this theoretical analysis, the study proposes the Interactive Culture and Language Acquisition Model
(ICLAM). ICLAM offers an integrative conceptual framework that treats language and culture not as
hierarchically related, but as mutually interactive, dynamic processes that continuously shape each
other. The model is designed as an analytical and explanatory structure that brings together existing
theoretical approaches rather than claiming to be a new learning theory.
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This study serves as a theoretical reference source for researchers in applied linguistics and cultural
studies, language teachers, and curriculum designers. The article is structured as follows: the second
section addresses the concept of cultural acquisition and its current dimensions; the third section
examines the main theoretical approaches comparatively. The theoretical analysis and synthesis section
is followed by the presentation and discussion of the ICLAM model.

Cultural acquisition is the process by which individuals acquire knowledge, values, behaviours, and
norms from their immediate environment and the society with which they interact. Vygotsky (1978)
defines cultural acquisition as the process by which individuals interact with values, norms, beliefs, and
behavioural structures and internalise them. This process is not merely passive learning, but also one of
active participation and reproduction. Cultural acquisition is necessary for people to become members
of a society and to conform to its norms. This process occurs both through direct observation and
through intermediaries such as language, education, traditions, family, and the media.

This definition aligns with socio-cultural approaches that do not view cultural acquisition as limited to
individual learning processes, but rather emphasise the role of social interaction, symbolic meaning
production, and social structures (Berger & Luckmann, 1966; Bourdieu, 1977).

Cultural acquisition occurs through the following channels:

1. Family: The first and most powerful area of cultural education. The family is the first
environment where children learn basic values, language, behaviour patterns, and beliefs.
The family is considered a fundamental socialisation institution in the transmission of cultural
norms and linguistic practices from one generation to the next (Berger & Luckmann, 1966;
Harris, 1995).

2. Education: Schools impart cultural knowledge, values, and skills to individuals from a broader
segment of society. Formal educational institutions play a decisive role in cultural acquisition
as structures where dominant cultural values, ideologies, and linguistic norms are
systematically transmitted (Bourdieu & Passeron, 1990).

3. Peer Groups: Social groups contribute to cultural acquisition by influencing individuals'
behaviours and values. Peer groups are important social spaces, particularly during adolescence
and young adulthood, where cultural norms are renegotiated and identity is shaped (Harris,
1995).

4. Media: Films, television, the internet, and social media provide access to a wide range of
cultural information and knowledge about societal norms. Media is considered one of the most
effective tools of modern cultural acquisition in terms of circulating cultural representations
and reproducing norms (Bandura, 1977; Livingstone, 2009).

5. Work Environment: Through interaction with different people, individuals can learn new
cultural values and norms (Bandura, 1977; Berger & Luckmann, 1966; Harris, 1995; Vygotsky,
1978).

Cultural acquisition also plays an important role in an individual's cognitive development. For example,
Bruner (1990) argues that cultural tools shape an individual's ways of thinking. In this context, language,
as a carrier of culture, is not only a means of communication but also a mechanism for transmitting
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cultural meanings and values.

At this point, the relationship between language and culture is approached not as a one-way causality
but as a reciprocal and dynamic interaction. While language serves as a central tool in the production
and transmission of cultural meanings, cultural acquisition processes also shape the individual's
linguistic practices, discourse forms, and communication strategies. Therefore, language is considered
both a carrier of culture and a structure shaped by cultural acquisition (Kramsch, 1993; Norton, 2013).

Cultural acquisition both helps individuals construct their social identity and creates a common cultural
infrastructure by preserving the integrity of society. Over time, various approaches have addressed the
concepts of language and culture from different perspectives and offered views on cultural acquisition.

Among these approaches, structuralist, interpretive, socio-cultural and critical theories stand out, each
explaining the relationship between language and culture based on different theoretical assumptions
(Byram, 1997; Geertz, 1973; Kramsch, 1993).

Cultural acquisition approaches refer to different methods of explaining how individuals learn the
language, values, and cultural characteristics of a society. These approaches support cultural knowledge
acquisition in a multifaceted way.

Recent studies show that cultural acquisition has transformed into a multi-layered structure shaped not
only by face-to-face socialisation processes but also by digital environments, online communities, and
migration movements.

Current research in the context of digitalisation and global mobility reveals that cultural acquisition is
no longer confined to specific geographical settings and is increasingly shaped by digitally mediated
forms of interaction. The expansion of online communication technologies, social media platforms, and
virtual communities has created new opportunities for intercultural contact and cultural learning
(Baker, 2022; Holliday, 2021; Wei, 2020).

Current research defines cultural acquisition as a hybrid process that encompasses both traditional
social interactions and forms of cultural transmission occurring through digital media. Digital tools such
as online social networks, digital games, virtual communities, and cultural content platforms enable
individuals to engage with diverse cultural perspectives and practices. These interactions allow
individuals to encounter cultural meanings through visual, auditory, and discursive experiences, thereby
facilitating the understanding and internalisation of cultural codes and intercultural awareness (Baker,
2022; Holliday, 2020; Wei, 2020).

Research conducted on immigrants and international students has made the dimensions of identity,
belonging, and psychosocial adjustment in cultural acquisition more visible. These studies suggest that
cultural acquisition extends beyond the learning of social norms and values and involves a dynamic
process in which individuals continuously negotiate between their existing cultural backgrounds and
the new cultural environments to which they are exposed. In this context, cultural acquisition is closely
intertwined with language learning, as cultural norms, discourse patterns, and social roles shape the
ways in which learners participate in communication and construct meaning within social contexts.
Accordingly, cultural acquisition is not merely a complementary element in language teaching; it plays
a decisive role in learners' development of communicative competence, discourse awareness, and
intercultural competence, and is therefore an important component of success in language teaching
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(Byram, 1997; Kramsch, 1993; Liddicoat & Scarino, 2021).

Post-pandemic literature suggests that cultural acquisition has become increasingly complex due to the
expansion of digital communication technologies and online social environments. Individuals are now
exposed to diverse cultural values, practices, and perspectives without the need for direct physical
contact. In this context, cultural learning increasingly takes place through social media, online
communities, virtual networks, and platform-based communication, creating new opportunities for
intercultural interaction and identity development (Baker, 2022; Holliday, 2021; Wei, 2020).

Finally, Tan & Fang (2023) re-emphasise the determinative role of factors such as social capital,
economic conditions, and family cultural heritage in cultural acquisition. This study reveals that cultural
acquisition is not merely an individual process but a social phenomenon shaped by social context, power
relations, and structural conditions.

When these recent studies are considered together, it is evident that cultural acquisition has evolved
into a multidimensional structure shaped by the intersection of various factors, including digitalisation
processes, global mobility, forms of intercultural interaction, social inequalities, identity negotiations,
and linguistic practices. Digital technologies and online communication environments have increased
both the speed and accessibility of cultural interaction, enabling individuals to engage with diverse
cultural perspectives beyond geographical boundaries. At the same time, increasing global mobility has
expanded opportunities for participation in multiple cultural contexts and facilitated more complex
forms of intercultural exchange. However, social inequalities and individuals’ cultural capital remain
among the fundamental structural factors influencing the quality and outcomes of cultural acquisition
(Tan & Fang, 2023). Identity negotiations and linguistic practices directly affect how individuals
position themselves within these multilayered cultural environments (Norton, 2013; Kramsch, 1993).

This theoretical synthesis suggests that cultural acquisition is no longer a linear and single-centred
transmission process; rather, it has become a dynamic process in which individuals continuously
reproduce cultural meanings through interactions with multiple cultural sources across both offline and
online social spaces.Therefore, cultural acquisition today is not merely a social learning process; it is
approached as a dynamic process of cultural participation that is continuously reproduced through the
interactions individuals engage in both offline and online.

1. 2. Theoretical Approaches

Theoretical approaches to explaining cultural acquisition address how individuals learn cultural
knowledge and practices through different ontological and epistemological assumptions. These
approaches conceptualise culture sometimes as externally transmitted behavioural patterns, sometimes
as a product of cognitive structures, and sometimes as a dynamic process constructed through social
interaction. The main theoretical approaches to cultural acquisition, along with their fundamental
assumptions, contributions, and limitations, are discussed below.

Behaviourist Approach

According to the behaviourist approach, cultural acquisition occurs through the reinforcement of an
individual's responses to environmental stimuli. Based on Skinner's (1953) stimulus—response—
reinforcement model, this approach explains cultural behaviours through observable behaviours rather
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than internal cognitive processes. Cultural practices such as forms of greeting, etiquette, and social
rituals are learned through reward and punishment mechanisms and become permanent through
repetition (Bijou & Baer, 1961).

While this approach is functional in explaining how culture is acquired in early childhood, it has been
criticised for failing to adequately explain the individual's process of cultural meaning production and
symbolic dimensions. Its treatment of culture solely at the behavioural level leads it to overlook the deep
structure of cultural knowledge.

Social Learning Approach

Bandura's (1977) social learning theory explains cultural acquisition through the processes of
observation, imitation, and modelling. According to this approach, individuals learn cultural norms and
values by observing meaningful others in their social environment. Family members, peer groups, and
teachers serve as fundamental role models in the acquisition of cultural behaviours.

The social learning approach differs from the behaviourist approach in that it emphasises the
importance of the environmental context and social interaction in cultural acquisition. However, this
approach also addresses the linguistic and cognitive dimensions of cultural knowledge to a limited
extent; it is based on the assumption that culture is acquired solely through observable behaviours.

Cognitive Development Approach

The cognitive development approach links cultural acquisition to the maturation of an individual’s
mental structures. According to Piaget’s (1980) theory, children organize cultural knowledge through
schemata formation, assimilation, and accommodation while interacting with their environment.
Cultural concepts gradually acquire meaning in parallel with successive stages of cognitive development.

This approach makes an important contribution in that it treats cultural acquisition as an active process
of meaning-making. However, its relegation of the social and historical context of culture to a secondary
position and its limited consideration of the mediating role of language in cultural acquisition are among
the fundamental points of criticism of the approach.

Social Constructivist Approach

Vygotsky's (1998) social constructivist approach defines culture as a structure jointly produced through
interpersonal interaction. In this approach, culture is not a body of knowledge acquired by the individual
alone; it is a dynamic process that is constantly reconstructed through social practices, language, and
interaction. Language is positioned as a central tool in the transmission and reproduction of cultural
meanings.

While social constructivism powerfully highlights the contextual and interactive nature of cultural
acquisition, it may be limited in explaining individual cognitive differences. Nevertheless, it offers an
important theoretical framework for contemporary cultural studies in terms of its holistic approach to
the culture—language relationship.
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Psycho-Social Approach

Erikson's psycho-social development theory addresses cultural acquisition in the context of the social
tasks and identity development that individuals encounter throughout their lives. In this approach,
culture is an integral part of the process of understanding one's social roles and constructing one's
identity (Boeree, 2006). Cultural norms play a decisive role in the formation of identity, particularly
during adolescence and young adulthood.

While the psycho-social approach contributes by addressing cultural acquisition from a developmental
perspective, it is criticised for relegating the linguistic and interactive dimensions of cultural learning to
a secondary position.

Eclectic Approach

The eclectic approach argues that explaining cultural acquisition through a single theoretical framework
is insufficient and advocates the combined use of different theoretical approaches. This approach aims
to address the behavioural, cognitive, social, and experiential dimensions of cultural acquisition in a
holistic manner.

While the eclectic approach is strong in reflecting the multidimensional nature of cultural acquisition,
it is open to criticism in terms of theoretical consistency and conceptual clarity.

The Cultural Approach in Language Teaching

The cultural approach in language teaching is based on the assumption that language cannot be taught
independently of culture. Effective between 1920 and 1960, this approach integrated language teaching
with history, literature, traditions, and cultural texts (Giines, 2014).

Multicultural Education Approach

The multicultural education approach aims to enable individuals to both preserve their own cultural
identity and interact with different cultures. This approach particularly supports cultural adaptation and
social integration among immigrant and minority groups.

Grammar-Based Approach

In the traditional grammar-based approach, culture is not a direct teaching objective, but cultural
awareness is indirectly developed through literary texts and linguistic examples. Language teaching
supported by cultural context has been found to strengthen learners' meaning-making processes.

Action-Oriented Approach to Culture

The action-oriented approach, based on the work of CEFR (2018) and Beacco (2007), positions learners
as social actors. Culture is acquired experientially through real-life tasks and interactions. This approach
aligns with contemporary theories in that it treats cultural acquisition as a dynamic practice rather than
static knowledge transfer (Liddicoat & Scarino, 2021).

Generally, when these approaches are considered together, it is evident that cultural acquisition is a
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multi-layered process involving cognitive, social, linguistic, and contextual dimensions that cannot be
explained by a single theoretical framework. While behavioural and cognitive approaches contribute to
explaining certain aspects of cultural learning, they fall short of comprehensively addressing the
interactive, linguistic, and context-sensitive nature of culture. Social and constructivist approaches,
while emphasising the interactive dimension of cultural acquisition, do not always clearly articulate its
relationship with individual cognitive processes. This situation highlights the need for more holistic and
interaction-based theoretical frameworks that can explain how cultural acquisition occurs, particularly
through language. In this context, the theoretical discussion presented here provides a conceptual basis
for the research focusing on the culture-language relationship, which will be addressed in the next
section.

1. 3. Research Objectives
The objectives of this research are as follows:

1. To examine cultural acquisition processes comparatively within the contexts of behaviourist,
social learning, cognitive development, social constructionism, and psycho-social approaches.

2. To explain the role of language in the production, transmission, and internalisation of cultural
meanings.

3. To present a multidimensional and holistic perspective by combining classical and
contemporary theoretical approaches.

4. To propose the Interactive Culture and Language Acquisition Model (ICLAM) as an integrative
conceptual framework for explaining the reciprocal relationship between language and culture
acquisition.

1. 4. Significance of the Research

This study contributes to the literature by demonstrating that cultural acquisition cannot be understood
solely as a behavioural or cognitive process; rather, the relationship between language and culture
constitutes a multilayered phenomenon embedded within social, historical, and symbolic contexts. By
bringing together diverse theoretical perspectives, the study provides a comprehensive framework for
understanding how language, culture, identity, and social interaction are interconnected in cultural
acquisition processes. The significance of the study can be highlighted in several respects.

Theoretical coherence and interdisciplinary synthesis: While cultural acquisition in the social
sciences is generally approached from a single theoretical perspective (e. g. , only cognitive development
theory or social learning theory), this study brings together behavioural, social learning, cognitive
development, social constructionism, psycho-social, and eclectic approaches under one roof, offering a
comparative analysis (Bandura, 1977; Ormrod, 2020). In this respect, it broadens the narrow
perspectives of previous studies on cultural acquisition and establishes a more comprehensive, holistic
theoretical framework.

The symbolic and social nature of language—culture interaction: Geertz (1973) defines culture
as "the webs of meaning spun by people" and emphasises that culture consists of shared symbolic
systems and structures of meaning beyond behaviour. This perspective demonstrates that language is
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not merely a means of communication but a central tool for the production and reproduction of cultural
meaning (Geertz, 1973; Vygotsky, 1978). Taking this symbolic and interpretive perspective into account,
the research reveals how the culture—language relationship is established and sustained through social
practices.

Guiding educational and intercultural communication practices: Globalisation and cultural
diversity have made cultural acquisition and intercultural interaction critical issues today (Kramsch,
1993). Vygotsky's socio-cultural approach emphasises the role of language and culture in learning
processes, offering a perspective that should be considered in the design of educational environments
and pedagogical practices (Lantolf, 2011; Vygotsky, 1978). This study contributes to the development of
practical recommendations by providing a theoretical foundation in the context of language-based
education and intercultural communication.

Theoretical contribution to the international literature: Studies on cultural acquisition and the
language—culture relationship are generally limited to a single disciplinary perspective (Byram, 1997).
This research aims to fill this gap in the literature with a synthesis approach encompassing theories from
multiple disciplines, deepening theoretical discussions at both national and international levels.

In conclusion, this study makes a significant contribution to the existing literature by comprehensively
examining, from a theoretical perspective, how cultural acquisition is produced, transmitted, and
reconstructed in different social contexts through language. The central role of language in the
formation and transmission of cultural meanings is comprehensively evaluated in line with the
theoretical frameworks of researchers such as Bandura (1977), Byram (1997), Geertz (1973), Kramsch
(1993), Lantolf (2011), Ormrod (2020), and Vygotsky (1978). It develops a multi-layered approach to
culture-language interaction and proposes ICLAM (Interactive Culture and Language Acquisition
Model) as an significant outcome of the research. ICLAM argues that language and culture shape each
other through mutual interaction, providing a new conceptual basis for both theoretical discussions and
culture-based language teaching practices.

2. Method
2. 1. Research Design

This study is a qualitative research aimed at understanding the process of cultural acquisition and the
decisive role of language in this process. The existing literature on the relationship between culture and
language was systematically reviewed, and a theoretical framework was established. The qualitative
research approach focuses on understanding the cultural processes of individuals and societies and
offers the opportunity to examine complex social phenomena in depth (Creswell, 2014). In this context,
the literature review method was adopted as the primary data collection method in this study.

2, 2, Conceptual Focus and Guiding Questions

This study is a qualitative research aiming to examine the role of language in the process of cultural
acquisition and language—culture interaction from a holistic perspective (Okoli & Schabram, 2010;
Okoli, 2015). The study thematically and conceptually analyses the existing literature to reveal how
cultural acquisition is defined within different theoretical approaches and how language is positioned at
the individual and societal levels in this process.
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In this regard, the study is structured around the following guiding questions:

How is cultural acquisition defined in the literature, and to what extent is language considered a central
tool in this process?

How does the reciprocal interaction between language and culture shape the individual's cultural
acquisition process?

Through these questions, the behaviourist approach, social learning theory, cognitive development
approach, social constructivist approach, psycho-social approaches, and eclectic models are examined
comparatively; how these approaches conceptualise cultural acquisition and how they define the role of
language in this process are analysed.

2. 3. Data

The primary data source for the research consists of academic articles, books, book chapters, and
compilation studies published on cultural acquisition and the relationship between language and
culture. The study also examines the works of thinkers such as Tylor, Malinowski, Vygotsky, Geertz, and
Bourdieu, who have made significant contributions to cultural acquisition and social processes. The
works of Tahsin Banguoglu, Muharrem Ergin, and Dogan Aksan, who have conducted studies on the
Turkish language and culture, have also been included in the literature. In this way, the process of
cultural acquisition has been addressed in both its universal and local dimensions.

2. 4. Data Collection Methods

Data was collected through a literature review (scanning method). A literature review is the process of
systematically collecting, evaluating, comparing, and synthesising previous studies related to the
research topic (Okoli & Schabram, 2010). In this process, sources that could answer the research
questions were selected, and current and reliable academic publications were prioritised.

2. 6. Data Analysis and Synthesis Method

The collected literature was evaluated using thematic content analysis. In this analysis process, themes
such as cultural acquisition, social identity development, social adaptation, the role of language in the
transmission of cultural meanings, and the internalisation of cultural values through rituals and symbols
were identified (Braun & Clarke, 2006). Furthermore, theoretical models such as behavioural, social
learning, cognitive development, social constructionism, and psychosocial approaches were examined
comparatively, and the contribution of each approach to the cultural acquisition process was
systematically explained.

2. 7. Reliability, Transparency, and Ethical Considerations

The reliability of this study is ensured by its reliance on sources that are accepted in the field of cultural
acquisition and language-culture relations, theoretically effective, and of high academic quality. The
studies examined were systematically evaluated within a thematic and conceptual framework;
similarities and differences between theoretical approaches were addressed through a consistent
analytical approach.
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As the study is a theoretical review not based on empirical data production, the principles of reliability
and transparency have been ensured not so much by detailed reporting of methodological details, but
rather by justifying the selection of literature, clearly defining the theoretical framework used, and
ensuring that the analysis process is traceable within the text. All sources have been used in accordance
with ethical academic principles, and scientific integrity has been the basis for the citation and
referencing processes.

3. Theoretical Analysis and Synthesis
3. 1. Classical Approaches to the Structure and Function of Culture

Tylor (1871) defines culture as a "complex whole" encompassing knowledge, beliefs, arts, and traditions,
and explains cultural acquisition as a learned process that progresses through evolutionary stages. In
contrast, Malinowski (1992) argues that cultural elements are a functional system that meets social
needs. Examples such as the Kula ritual demonstrate that cultural practices strengthen social cohesion
and intra-community relations.

Comparison:

While Tylor positions culture as an evolutionary development process, Malinowski emphasises that
culture is a functional system that meets social needs. Both approaches accept that culture is a learned
structure, but their explanations are based on different foundations. However, both approaches largely
treat cultural acquisition as a homogeneous and stable structure; cultural change, power relations,
and individual subjective experiences are discussed only to a limited extent. Particularly in today's
rapidly changing, multicultural, and digital contexts, the explanatory power of these approaches
remains partial.

3. 2. The Acquisition of Culture through Meaning, Symbols and Interpretation

Geertz (1973) defines culture as a system of symbols that organises individuals' worlds of meaning and
relates cultural acquisition to symbolic interpretation processes described as "thick description. "
Culture is seen as networks of meaning that guide individual behaviour.

Sfard (1998), on the other hand, explains cultural acquisition through two metaphors: acquisition and
participation. The acquisition metaphor refers to the mental accumulation of cultural knowledge, while
the participation metaphor refers to the individual learning culture by participating in social practices.

Comparison:

While Geertz focuses on meaning production, Sfard argues that learning occurs through both mental
acquisition and social participation. These two approaches demonstrate that the cognitive and social
dimensions of cultural acquisition must be evaluated together. However, these approaches do not
address in detail how cultural acquisition is shaped by linguistic practices, institutional contexts,
and power relations. This situation demonstrates that cultural acquisition must be evaluated not only
through processes of meaning and participation, but also within broader social contexts.
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3. 3. Social Interaction, Language, and Cultural Learning

Vygotsky (1978) argues that cultural knowledge is acquired through social interaction and language. The
concepts of the Zone of Proximal Development (ZPD) and the "more knowledgeable other" emphasise
that culture is transmitted through guided interactions. Current research (Tan & Fang, 2023) also
confirms the decisive effect of social interaction on learning.

Masgoret and Ward (2006) view cultural acquisition as a dynamic adaptation process shaped by factors
such as individual characteristics, motivation, and duration of cultural contact. This approach
demonstrates that cultural adaptation is related to social interactions and psychosocial variables.

Comparison:

While Vygotsky emphasises the interactive nature of cultural learning, Masgoret and Ward focus on
individuals’ adaptive capacities and motivational factors. Taken together, these perspectives suggest
that cultural acquisition develops through the combined influence of social learning processes and
individual adaptation mechanisms. Although both approaches provide valuable insights into the
interactive and individual dimensions of cultural acquisition, they pay comparatively less attention to
the role of macro-social structures and social inequalities. This limitation indicates the importance of
examining cultural acquisition not only at the level of interaction but also within broader structural and
socio-economic contexts.

3. 4. Culture, Power Relations, and Social Structure

Bourdieu (1986) approaches cultural acquisition as a process related to social inequalities and defines
cultural capital (embodied, objectified, institutionalised) as a position-determining factor in social
fields. Cultural capital is a powerful indicator that influences individuals' educational and social success.

Comparison:

While Vygotsky focuses on interaction and learning processes in cultural acquisition, Bourdieu
emphasises the dimensions of power, class, and capital. This difference reveals that cultural acquisition
must be evaluated at both the micro level (interaction) and the macro level (social structure). However,
Bourdieu's structural emphasis relatively overshadows the individual's role as an active learner and
meaning-producing subject, while Vygotsky's approach only addresses the decisive impact of
inequalities on cultural acquisition to a limited extent.

3. 5. Language Proficiency, Cultural Transmission, and Multilingualism

Beacco et al. (2010) argue that cultural acquisition progresses in tandem with language learning and
position multilingual/intercultural education as a fundamental component of language teaching. Puren
(2013) emphasises participation in cultural practices, arguing that students must play an active role as
social actors in language learning.

Chomsky (2012), on the other hand, bases language acquisition on an innate universal biological faculty;
culture is seen as an environmental factor that influences the development of this biological structure.
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Comparison:

While Beacco and Puren explain the language-culture relationship through social use and participation,
Chomsky focuses on the interaction between biological language ability and culture. This difference
shows that both innate cognitive mechanisms and social contexts are effective in cultural acquisition.
However, Chomsky's biologically based approach explains the transformative effect of culture and social
context on language acquisition only to a limited extent, while Beacco and Puren's approaches treat the
role of cognitive mechanisms as secondary. This situation demonstrates that language and cultural
acquisition cannot be explained solely by biological or social processes.

3. 6. The Role of Cultural Transmission in Turkish Linguistics

Banguoglu (1957) emphasises that language is the fundamental element that carries culture, stating that
language is a tool that preserves social memory. Ergin (1989) defines language as the memory and value
transmitter of the nation; cultural continuity can only be achieved through language. Aksan (2003)
demonstrates that Turkish culture is transmitted across generations through linguistic elements
(proverbs, idioms, vocabulary).

Comparison:

Banguoglu focuses on the transmission of culture through language, Ergin on the social memory
function of language, and Aksan on the concrete linguistic indicators of language-culture interaction.
Common conclusion: language is the main carrier of cultural continuity. However, these approaches are
largely based on a national and homogeneous understanding of culture. Considering that
cultural transmission has become more complex and multifaceted in today's multilingual, multicultural,
and digital communication environments, it can be said that these approaches are open to updating.

3. 7. Holistic Assessment

This thematic synthesis reveals that cultural acquisition is a multi-layered process encompassing
evolutionary, functional, symbolic, interactive, psychosocial, structural, biological, and linguistic
dimensions. Each of the approaches examined explains a specific aspect of cultural acquisition;
however, none of them alone can adequately explain the holistic structure of this process. In particular,
linguistic practices, power relations, identity negotiations, and changing social contexts are addressed
in a fragmented manner in most theories.

Existing theories offer valuable insights into specific aspects of cultural acquisition. Behaviourist and
social learning approaches emphasise observable behaviour, modelling, and reinforcement processes,
whereas cognitive approaches focus on mental development and meaning-making. Sociocultural and
social constructivist perspectives highlight interaction, participation, and the co-construction of
meaning, while cultural capital approaches draw attention to social inequality and access to symbolic
resources. However, these perspectives tend to treat language, culture, identity, social interaction, and
cultural capital as distinct analytical domains. Consequently, the dynamic and reciprocal relationships
among these dimensions are not fully accounted for.

This theoretical fragmentation highlights the need for an integrative framework capable of explaining
how linguistic competence, cultural connection, identity construction, cultural capital, and social
interaction continuously influence one another within contemporary cultural acquisition processes.
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This need forms the theoretical rationale for the Interactive Culture and Language Acquisition Model
(ICLAM) proposed in this study.

4. Discussion
4. 1. General Evaluation and Holistic Interpretation

In this study, cultural acquisition has been examined through different theoretical perspectives, and the
role of language in cultural transmission has been discussed from a multidimensional perspective within
the contexts of social adaptation, identity construction, and social interaction. The theoretical analysis
suggests that cultural acquisition is a multilayered, dynamic, and interactive process that cannot be
adequately explained by a single theoretical framework. The theories and scholars reviewed collectively
emphasise that culture is continuously reproduced at both individual and societal levels.

For example, Tylor (1871) and Malinowski (1992) approach culture as a structure integrated with the
functioning of society, while Geertz (1973) positions culture as a symbolic system in which meanings are
produced. Vygotsky (1998) explains cultural acquisition through social interaction and internalisation
processes; Bourdieu (1986) reveals that this process differs in the context of social inequality. Sfard's
(1998) metaphors of acquisition and participation concretise the dual nature of the process, while
Beacco (2007) and Puren (2013) emphasise the inseparable relationship between linguistic performance
and cultural competence.

When these theoretical frameworks are considered together, it becomes apparent that cultural
acquisition is not merely a cognitive or behavioural process; rather, social context, power relations,
symbolic structures, and linguistic practices are simultaneously determinative. Language emerges in all
theories as both the agent and determinant of cultural acquisition; it is not merely a medium through
which cultural codes are transmitted, but a structure where social roles are negotiated and cultural
meanings are produced. From this perspective, individuals encounter cultural symbols through
language, interpret them, and reproduce community norms; language becomes a fundamental mental-
social tool that performs the functions of internalisation and externalisation.

When evaluated holistically, cultural acquisition is a decisive process in terms of individual
development, social integration, identity formation, social belonging, and intercultural communication.
However, existing theories generally prioritise the cognitive or social dimension, thus failing to
comprehensively address the dynamic and reciprocal nature of the language—culture relationship. This
highlights that cultural acquisition cannot be explained by a single theoretical framework and
underscores the need for integrative models such as ICLAM.

4. 2. Comparison with the Literature

This study examines the multidimensional structure of cultural acquisition and the decisive role of
language in this process within the context of different theoretical approaches. It reveals that language
is at the centre of cultural transmission and functions as a fundamental element in the individual's
integration into the social structure, internalisation of values, and identity construction (Geertz, 1973;
Kramsch, 2014; Risager, 2018). Recent research also demonstrates that learning language alongside
culture supports learners' identity construction processes (Wei, 2020; Galante, 2021).

Cultural acquisition takes place in multiple social domains such as family, school, social environment,

Adres | Address
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi | RumeliDE Journal of Language and Literature Studies
e-posta: editor@rumelide.com | e-mail: editor@rumelide.com,
tel: +90 505 7958124 | phone: +90 505 7958124



114 / RumeliDE Journal of Language and Literature Studies 2026.52 (June)

Language and Culture Acquisition: A Theoretical Framework / Baz Bolluk, D. & Batur, Z.

media, and work life; in this process, individuals not only acquire knowledge but also internalise cultural
codes through symbols, rituals, and social patterns (Cole & Scribner, 1974; Rogoff, 2003). This
interpretation is consistent with current research suggesting that culture is a multi-layered structure
(Holliday, 2021; Baker, 2018; Jackson, 2022).The behavioural, social learning, cognitive development,
and social constructionist approaches discussed in the study explain different dimensions of cultural
acquisition. However, these approaches alone are insufficient to explain the entirety of the process. In
particular, the relationship between Bourdieu's (1986) cultural capital approach and linguistic
competence is also emphasised in recent studies (Shi, 2021; Tran & Pham, 2022). Studies conducted in
the context of the Turkish language also reveal the culture-language relationship in a manner consistent
with the universal literature (Banguoglu, 1957; Ergin, 1989; Aksan, 2003; Lakoff & Johnson, 2003;
Wierzbicka, 2010).

In conclusion, although culture and language acquisition are explained at a theoretical level, empirical
studies are still limited. The increase in interdisciplinary, ethnographic, and multicultural classroom-
based research in recent years has paved the way for integrated approaches such as ICLAM in cultural
acquisition studies (Byram, 2021; Deardorff, 2016).

4. 3. Educational Implications

Theoretical approaches offer important implications for supporting cultural learning in educational
settings. Considering the reciprocal interaction between language and culture, merely transmitting
culture at the knowledge level is insufficient; environments must be designed where learners can
interact with cultural practices. Behaviourist and social learning approaches emphasise that learners
can acquire cultural norms and values through observation and repetition; cognitive and social
constructivist approaches highlight the production of shared meanings and the practical experience of
cultural knowledge by learners.

Presenting cultural content in natural contexts in language lessons takes students beyond a superficial
level of knowledge of cultural norms and values. For example, idioms, metaphors, literary texts and
media content enable learners to both understand the target culture and evaluate their own cultural
identity. Teachers' pedagogical roles are critical in creating a learning environment that is sensitive to
cultural diversity, inclusive and supportive.

Activities based on cultural practices enable learners to connect with real life; drama, storytelling,
community studies and digital cultural platforms increase cultural awareness and intercultural
sensitivity. Thus, the applicability of cultural acquisition theories within an educational context provides
a framework that both enhances teachers' pedagogical practices and contributes to learners'
development as open-minded, critical, and conscious individuals in the face of cultural diversity.

5. Interactive Culture and Language Acquisition Model (ICLAM)
5. 1. Theoretical Framework

The ICLAM model draws on various theoretical perspectives to explain the multidimensional and
dynamic nature of language and culture acquisition. The model highlights how culture is reproduced at
the individual and societal levels, emphasising the central role of language in this process. Behaviourist
and social learning approaches demonstrate that individuals learn cultural norms and values through
observation, imitation, and repetition, while the cognitive development perspective sheds light on the
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mental foundations of the learning process and explains how individuals internalise cultural meanings
as they acquire linguistic competence. The social constructionism perspective highlights that knowledge
and culture are constructed through language within social interaction and emphasises the co-
production of cultural meanings. The psycho-social approach reveals that the processes of identity
formation and social adaptation are related to language and culture. By bringing these theoretical
foundations together, ICLAM offers a holistic framework that links the concepts of linguistic
competence, cultural capital and identity construction. Language is approached not only as a means of
communication but also as a dynamic tool through which social roles are negotiated, cultural codes are
transmitted, and the individual's identity is shaped. Cultural capital explains the individual's access to
social and cultural resources and their ability to use them meaningfully, while identity construction
explains the processes through which the individual positions themselves in social and cultural contexts
through language and culture. Within this framework, ICLAM presents the mutual interaction of
language and culture as a cyclical process that is continuously reproduced in multiple social contexts
and positions itself as a guiding model in both theoretical and practical fields.

Unlike previous approaches that primarily focus on a single dimension of cultural acquisition, such as
social interaction, cultural capital, identity formation, or language learning, ICLAM conceptualises these
dimensions as mutually reinforcing components operating within a recursive cycle. Existing theories
provide valuable insights into specific aspects of culture and language acquisition; however, they often
address these dimensions separately. ICLAM integrates linguistic competence, cultural connection,
identity construction, cultural capital, and social interaction into a single analytical framework,
proposing that these components continuously influence and reproduce one another across multiple
social contexts. In this respect, the model does not seek to replace existing theories but rather to connect
their complementary contributions within a holistic explanatory structure.

5. 2. Core Constructs of ICLAM

The Interactive Culture and Language Acquisition Model (ICLAM) is built upon five interrelated
constructs that collectively explain the reciprocal relationship between language and culture acquisition.
These constructs provide the conceptual foundation of the model and clarify the mechanisms through
which language and culture are jointly developed in different social contexts.

5.2. 1. Linguistic Competence

Within ICLAM, linguistic competence extends beyond the acquisition of grammatical knowledge and
vocabulary. It refers to the individual's ability to use language appropriately and effectively in social and
cultural contexts. Linguistic competence encompasses communicative, sociolinguistic, and intercultural
dimensions that enable individuals to interpret cultural meanings, participate in social interactions, and
negotiate identities through language. As language proficiency develops, individuals gain greater access
to cultural practices, symbolic systems, and social participation opportunities.

5.2. 2. Cultural Capital

Drawing on Bourdieu’s (1986) conceptualisation, cultural capital refers to the knowledge, skills,
dispositions, and cultural resources that individuals acquire through family, education, and
participation in social life. In the context of ICLAM, cultural capital functions as both an outcome and a
facilitator of language and culture acquisition. Individuals with greater cultural capital can access
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cultural meanings more effectively, while continued participation in linguistic and cultural practices
contributes to the accumulation of additional cultural capital.

5.2. 3. Cultural Connection

Cultural connection refers to the degree to which individuals establish meaningful relationships with
the values, norms, beliefs, symbols, and practices of a cultural community. Unlike cultural capital, which
emphasises resources and competencies, cultural connection focuses on individuals’ engagement with
cultural meanings and their sense of belonging within a cultural environment. Through language-
mediated interaction, individuals gradually develop stronger cultural connections, enabling them to
interpret and participate more effectively in cultural practices.

5.2. 4. Identity Construction

Identity construction refers to the dynamic process through which individuals position themselves
within social and cultural contexts. Identity is not viewed as a fixed characteristic but as a continuously
evolving outcome of participation in linguistic and cultural practices. Through interaction with others,
individuals negotiate social roles, develop a sense of belonging, and reconstruct their identities in
response to changing cultural experiences. In ICLAM, identity construction both influences and is
influenced by linguistic competence, cultural connection, and cultural capital.

5.2. 5. Social Interaction

Social interaction constitutes the primary mechanism through which language and culture are jointly
acquired. Family environments, educational institutions, peer groups, media, workplaces, and digital
platforms provide opportunities for individuals to engage with cultural meanings and linguistic
practices. Through these interactions, individuals internalise cultural norms, develop communicative
competence, and construct social identities. Consequently, social interaction serves as the driving force
that sustains the cyclical relationship among all components of the ICLAM framework.

Together, these five constructs form an interconnected system in which language and culture
continuously shape and reproduce one another. Linguistic competence facilitates cultural connection;
cultural connection contributes to identity construction; identity construction influences the
development of cultural capital; and social interaction continuously mediates and reinforces these
processes. This reciprocal structure constitutes the conceptual foundation of the ICLAM model.

Although these constructs are presented separately for analytical purposes, they are not independent
dimensions. Within ICLAM, linguistic competence, cultural connection, identity construction, cultural
capital, and social interaction are conceptualised as interrelated processes that continuously influence
one another. The analytical distinction among these constructs is intended to facilitate theoretical
understanding; however, in real-life cultural acquisition contexts, they operate simultaneously and
dynamically. This interconnected structure forms the conceptual foundation of the model and explains
how language and culture acquisition emerge through ongoing social participation and cultural
engagement.

5. 3. How the Model Works
The Interactive Culture and Language Acquisition Model (ICLAM) conceptualises language and culture
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acquisition as a cyclical and mutually reinforcing process. The process begins with social interaction,
which provides individuals with opportunities to engage in meaningful linguistic and cultural
experiences through family, education, peer groups, media, workplaces, and digital environments.
Through repeated participation in these contexts, individuals develop linguistic competence, enabling
them to interpret cultural meanings and participate more effectively in communicative practices.

As linguistic competence develops, individuals establish stronger cultural connections by gaining access
to the values, norms, beliefs, and symbolic systems of the cultural communities with which they interact.
These cultural connections contribute to identity construction, as individuals continuously negotiate
social roles, develop a sense of belonging, and position themselves within cultural contexts. Through
this process, individuals accumulate cultural capital, which expands their access to social and cultural
resources and increases their ability to participate in diverse cultural environments. The accumulation
of cultural capital subsequently creates new opportunities for social interaction, thereby restarting and
reinforcing the cycle.

The relationships among these components are not merely sequential but also mutually reinforcing.
Linguistic competence enables individuals to understand cultural references, interpret social meanings,
and participate more effectively in communicative practices. As individuals become more capable of
engaging in culturally meaningful interactions, they develop stronger cultural connections and a deeper
sense of belonging to particular cultural communities. These cultural connections, in turn, contribute to
identity construction by allowing individuals to negotiate social roles, values, and group memberships
through language-mediated experiences.

Identity construction also affects the development of cultural capital. As individuals increasingly identify
with particular cultural communities, they gain access to new cultural resources, social networks, and
symbolic knowledge. These resources expand their cultural capital and enhance their ability to
participate in diverse social environments. In turn, greater cultural capital facilitates further
participation in social interaction by increasing access to educational, professional, and intercultural
opportunities. Through this recursive process, each component simultaneously functions as both an
outcome of previous experiences and a catalyst for future development.

The cyclical nature of ICLAM is particularly relevant in contemporary societies characterised by digital
communication, global mobility, and multicultural interaction. Individuals continuously encounter new
cultural meanings through both face-to-face and digitally mediated environments. Consequently,
language and culture acquisition are conceptualised not as finite achievements but as ongoing processes
of participation, negotiation, adaptation, and reconstruction across multiple social contexts.

Accordingly, the interaction among these components operates as a recursive and mutually reinforcing
cycle. Rather than representing a linear progression, social interaction, linguistic competence, cultural
connection, identity construction, and cultural capital continuously shape and reproduce one another
across multiple social contexts. This dynamic structure constitutes the central explanatory mechanism
of ICLAM.

The proposed Interactive Culture and Language Acquisition Model (ICLAM) aims to integrate the
insights offered by existing theories explaining the relationship between language and culture into a
single analytical framework. By bringing together dimensions that have often been examined separately
within the literature, the model provides a more comprehensive explanation of how language and
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culture acquisition operate as interconnected processes.

The primary contribution of ICLAM lies in demonstrating how linguistic competence, cultural
connection, identity construction, cultural capital, and social interaction function as interdependent
components within a dynamic and recursive system. This approach emphasises that language
acquisition is not limited to individual cognitive processes; rather, it must be understood in relation to
social interactions, cultural practices, identity negotiation, and access to cultural resources. In this way,
ICLAM provides an explanatory mechanism that links these dimensions within a single conceptual
structure rather than treating them as separate processes. ICLAM therefore offers three integrative
features that extend existing theoretical discussions on language and culture acquisition.

1. Holistic Framework: By integrating various theoretical approaches into a single model, it
enables an explanation of the multidimensional nature of language and cultural acquisition.

2. Mutual Interaction: It systematically models a cyclical process in which language and culture
continuously shape each other and are reproduced in different social contexts.

3. Application Potential: The model can be concretely tested in classroom applications, digital
platforms, and intercultural interaction areas, and can guide instructional design. The
functioning of the ICLAM Model is presented in Figure 1.
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FIGURE 1. ICLAM MODEL
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MUTUAL INTERACTION CYCLE

Figure 1, the visual representation of the ICLAM Model, illustrates the model's fundamental cyclical
structure and the continuity of language—culture interaction across multiple social contexts. The
"Mutual Interaction Cycle" presented in the figure demonstrates how linguistic competence, cultural
connection, identity construction, cultural capital, and social interaction continuously influence and
reproduce one another within a dynamic system. This visualisation concretises the model's theoretical
framework, enabling researchers and educators to better understand the interconnected and recursive
nature of language and culture acquisition while reinforcing the analytical coherence of ICLAM.

The arrows in the model should not be interpreted as strictly one-way causal relationships. Rather, they
represent dominant pathways of influence within a dynamic system in which each construct may
simultaneously function as both a cause and a consequence of the others. This assumption reflects the
recursive nature of language and culture acquisition proposed by ICLAM.

From a theoretical perspective, ICLAM generates a set of relational propositions concerning the
interaction of language and culture acquisition. The model proposes that increases in linguistic
competence strengthen cultural connection; stronger cultural connections contribute to identity
construction; identity construction facilitates the accumulation of cultural capital; and cultural capital
creates new opportunities for social interaction. These propositions provide a basis for future empirical
studies designed to test the explanatory power of the model in educational, intercultural, and digitally
mediated contexts.

5. 4. Key Components of the Model

1. Linguistic Proficiency and Cultural Connection: Language learning involves not only
acquiring vocabulary and grammar, but also becoming part of a cultural universe of meaning
and producing meaning in social contexts.

2. Language Acquisition in Multiple Social Spaces: Language and cultural acquisition
occurs beyond traditional environments such as family and school; it takes place in various
social spaces such as the media, digital platforms, and online communities.

3. Cultural Capital and Identity Construction: Language is closely related to an individual's
identity formation and cultural capital accumulation; ICLAM explains how this process is
negotiated in social contexts.

4. Social Constructionism Perspective: Knowledge and culture are constructed through
language and social interaction; therefore, language teaching cannot be considered
independently of its cultural context.

5. 5. Basic Assumptions of the Model
1. Language and culture are inseparable, and learning always occurs through mutual interaction.
2. Language acquisition is not an individual process but a social, cultural, and societal one.

3. Multiple social contexts (face-to-face and digital) jointly shape language learning and cultural
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4.

5.

acquisition.
Identity, cultural capital, and linguistic practices constantly reproduce each other.

Language is a dynamic system that organises social relationships and structures cultural
meanings.

5. 6. Contributions of the Model

ICLAM offers the following contributions from both theoretical and practical perspectives:

Theoretical: It integrates language—culture interaction into a single holistic model,
systematically incorporating the contributions of different theories.

Practical: Guides the concrete testing of the model and educational design through classroom
applications and digital environments.

Research: The model provides a foundation for future empirical studies, case analyses, and
culture-based language teaching research.

5. 7. Application Areas of the Model

ICLAM not only provides a theoretical framework but also offers opportunities for application:

In-class applications: Lesson plans and activities enable students to experience cultural content
(e. g. story analysis, drama, group discussions).

Teaching materials: Resources containing cultural norms and values can be used alongside
language proficiency acquisition.

Digital and online platforms: Students can experience intercultural interaction through forums,
social networks, and digital cultural communities.

Case studies: Observing students or classes within a model framework provides concrete
examples of language and culture acquisition.

Through these applications, ICLAM can concretely demonstrate that language and culture acquisition
is a reciprocal, cyclical and multi-layered process.

6. Conclusion

This study has demonstrated that culture and language acquisition should be approached not as
separate processes, but as an integrated structure that develops through mutual interaction. It has been
observed that language is the fundamental carrier of cultural meanings, social practices and social
identity; while learning a language, individuals also acquire cultural values, ways of thinking and social
codes. This interpretation is consistent with discussions in the international literature that conceptualise
language as both a cultural practice and a tool for identity construction (Kramsch, 2014; Duff & Doherty,
2015; Wei, 2020).
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The theoretical framework of the study has shown that cultural acquisition can be explained within a
broad theoretical spectrum ranging from behaviourist learning to social constructivism. This reveals
that cultural learning occurs simultaneously through cognitive, social, and societal processes.
Furthermore, Bourdieu's cultural capital approach has strongly demonstrated that language proficiency
is also related to social positioning and cultural capital (Bourdieu, 1986; Shi, 2021).

It has been concluded that future research needs to be supported by empirical data. In particular, it is
important to comparatively examine the processes of cultural acquisition in different contexts, such as
the family environment, the school system, digital media, immigrant communities, and multicultural
classrooms. Furthermore, supporting topics such as the transmission of cultural elements in the
teaching of Turkish as a foreign language, students' levels of cultural awareness, and the impact of
cultural misunderstandings on learning with field data will contribute more strongly to the literature.

This research has revealed the integrated structure between culture and language, offering an
assessment that is both consistent with international theoretical approaches and unique in the context
of the Turkish language. Addressing how cultural acquisition is produced, transmitted, and
reconstructed through language, this study has established an important theoretical basis for culture-
focused language teaching and cultural awareness-based practices.

7. Recommendations

This study has examined the relationship between culture and language acquisition within a theoretical
framework; however, it highlights several areas for further development in future research. Firstly,
considering that cultural acquisition is a dynamic and context-sensitive process, comparative field
studies conducted across different age groups, socio-economic levels, and cultural communities are
expected to make significant contributions to the field. The use of qualitative methods such as
ethnographic observations, longitudinal studies, and in-depth interviews will reveal in greater detail
how culture is constructed in everyday practices and reproduced through language.

Furthermore, as the impact of digitalisation on cultural acquisition and language use is increasing, it is
recommended that studies be conducted on the role of digital platforms, social media environments,
and online language learning applications in cultural transmission processes. Such research is
particularly important in assessing how new communication technologies function in the formation of
cultural identity among younger generations.

In the context of teaching Turkish as a foreign language, empirical data should support which methods
and materials are used to convey cultural content and how these conveyances contribute to students'
cultural awareness and intercultural communication skills. Experimental studies examining the impact
of cultural misunderstandings on the language learning process will contribute to the development of
teaching programmes and course materials. Furthermore, comparative analyses conducted on students
learning Turkish in different countries will make the changes in the culture-language relationship in an
international context more visible.

Finally, the integration of theoretical approaches into practical teaching processes should be
strengthened; teacher training programmes should include more comprehensive content on cultural
pedagogy, intercultural communication, and the cultural dimensions of language. In this way, it will be
possible to develop teaching models that address culture and language as a holistic structure.
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