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Abstract

This study looks at how Social-Emotional Learning (SEL) techniques help English Language Learners
(ELLs) become more resilient and empathetic. This study used a Convergent Mixed Methods design,
collecting qualitative data through teacher focus groups and classroom observations and quantitative
data through pre- and post-surveys. Eight English as a Second Language (ESL) teachers from the
United States and 120 English Language Learners (ELLs) make up the participants. Vygotsky's
Sociocultural Theory and Bandura's Social Learning Theory, which emphasize the significance of
social interactions for children's emotional and cognitive development, served as the study's guiding
theories. Qualitative analysis revealed improved teacher-student relationships and increased
emotional engagement in the classroom, while the results showed a statistically significant increase
in empathy and resilience for students after the intervention. In actuality, SEL integration improved
classroom dynamics and created a supportive learning environment for ESL instruction. These
results support the idea that SEL techniques are essential to ELLs' overall development, enhancing
both their academic performance and emotional health. Targeted teacher training and the inclusion

of SEL practices in the curriculum are two suggestions made in this regard.
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Eylemde Empati ve Dayamkhhik: ikinci Dil olarak ingilizce Simiflarinda Sosyal-
Duygusal Ogrenmeyi Entegre Etmeks+

Oz

Bu calisma, Sosyal-Duygusal Ogrenme (SEL) tekniklerinin Ingilizce Ogrenenlerin (ELL'ler) daha
dayanikli ve empatik olmalarina nasil yardimei oldugunu incelemektedir. Bu ¢alisma, 6gretmen odak
gruplar ve sinif gozlemleri araciligiyla nitel verileri ve 6n ve son anketler araciligiyla nicel verileri
toplayan Yakinsak Karma Yontemler tasariminmi kullanmistir. Amerika Birlesik Devletleri'nden sekiz
ingilizceyi ikinci Dil Olarak Ogrenme (ESL) ogretmeni ve 120 ingilizce Ogrenen (ELL'ler)
katilmcilar1 olusturmaktadir. Cocuklarin duygusal ve biligsel gelisimi i¢in sosyal etkilesimlerin
onemini vurgulayan Vygotsky'nin Sosyokiiltiirel Teorisi ve Bandura'nin Sosyal Ogrenme Teorisi,
calismanin yol gosterici teorileri olarak hizmet etmistir. Nitel analiz, 6gretmen-6grenci iligkilerinde
iyilesme ve sinifta artan duygusal katilim ortaya koyarken, sonuglar miidahaleden sonra 6grencilerde
empati ve dayanikhihikta istatistiksel olarak anlaml bir artis oldugunu goéstermistir. Gergekte, SEL
entegrasyonu sinif dinamiklerini iyilestirmis ve ESL egitimi icin destekleyici bir 6grenme ortami
yaratmistir. Bu sonuglar, SEL tekniklerinin ELL'lerin genel gelisimi i¢in gerekli oldugu ve hem
akademik performanslarin1 hem de duygusal saghklarim iyilestirdigi fikrini desteklemektedir. Bu
baglamda, hedef odakh 6gretmen egitimi ve SEL uygulamalarinin miifredata dahil edilmesi iki

Oneridir.

Anahtar kelimeler: Sosyal-duygusal 6grenme, empati, dayaniklilik, Ingilizce 6grenenler
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Introduction

Social-Emotional Learning (SEL) has emerged as a crucial element in modern educational frameworks,
focusing on equipping students with essential competencies to navigate their emotions, relationships,
and decision-making processes. SEL encompasses the development of skills that enable individuals to
identify and manage their emotions, demonstrate empathy toward others, establish meaningful
relationships, and make responsible choices. The integration of SEL into educational settings is
supported by substantial empirical evidence indicating that these skills foster academic success,
emotional well-being, and positive social interactions among students (Brackett et al., 2012; , Mahoney
et al., 2021;, Durlak et al., 2022).

Recent advancements in SEL research highlight its broad applicability across developmental stages,
from early childhood through adolescence. Programs designed to enhance SEL, such as those outlined
by the Collaborative for Academic, Social, and Emotional Learning (CASEL), have demonstrated
effectiveness in improving classroom behavior, social skills, and academic performance (Blewitt et al.,
2018; , Mahoney et al., 2021; , Durlak et al., 2022). Specifically, a systematic review noted that children
participating in universal SEL curricula exhibited significant gains in social competence, emotional
regulation, and overall positive behaviors, while also decreasing incidences of behavioral problems
(Blewitt et al., 2018; , Durlak et al., 2022). The CASEL framework categorizes SEL into five core
competencies: self-awareness, self-management, social awareness, relationship skills, and responsible
decision-making (Green et al., 2021; , Sande et al., 2019).

A pivotal distinction within SEL is the differentiation between SEL as a general concept and the specific
framework provided by CASEL, which acts as a guiding structure for implementing SEL in educational
contexts. While SEL broadly refers to the process of developing social-emotional skills, CASEL offers a
structured approach to defining and assessing these competencies, thereby providing educators with a
coherent strategy for instruction and advocacy at both the classroom and policy levels (Cavioni et al.,
2024; , (Forber-Pratt et al., 2023). The CASEL framework emphasizes evidence-based practices and the
importance of integrating SEL into the overall educational experience rather than relegating it to
isolated lessons (Lawson et al., 2018).

Moreover, the ongoing evolution of SEL practices has involved adaptations to contemporary educational
challenges, such as those posed by inequity and the COVID-19 pandemic, prompting discussions around
transformative SEL. This approach incorporates elements aimed at addressing systemic inequities
within the educational system, fostering an environment where students can critically analyze societal
issues and engage in collaborative problem-solving (Forber-Pratt et al., 2023). The emphasis on
transformative SEL underlines the necessity for SEL frameworks like CASEL to adapt to changing socio-
cultural contexts while retaining their core competencies.

In conclusion, the increasing emphasis on social-emotional learning recognizes its critical role in
shaping well-rounded individuals prepared for the complexities of modern society. The differentiation
provided by the CASEL framework enhances the clarity and implementability of SEL initiatives in
educational settings, thus supporting educators in fostering environments that promote holistic student
development. The integration of SEL into English Language Learning (ELL) instruction is still largely
unexplored, despite the fact that it is widely used at various educational levels. Language barriers,
cultural adjustment, and emotional distress are among the unique difficulties faced by ELLs, all of which
are related to social and academic survival. Consequently, teaching should incorporate elements of
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social and emotional development in addition to cognitive learning,.

ELLs continue to emerge as an increasing population in schools today, not only in developed countries
but also in the United States alone, where 10.4% of K-12 students are classified as ELLs. Many are from
culturally and linguistically diversified backgrounds, adding more complexity to the nature of their own
learning processes. These obstacles frequently result in increased levels of stress, anxiety, and even
loneliness, especially when combined with the strain and stress that comes with learning a new
language. Because of this, ELLs are particularly vulnerable to social-emotional problems like anxiety,
low self-esteem, and trouble forming relationships with their peers. SEL seems like a promising answer
to these problems. SEL interventions have been shown to have an impact on students' emotional well-
being, social-emotional learning, and academic achievement. Despite these obvious benefits derivable
from SEL, nevertheless, its application is relatively unexplored in the context of ELL teaching. Given the
specialized needs that ELLs have, the infusion of SEL into ESL curricula may provide critical support in
terms of the academic progress and emotional wellbeing of students who are labeled as ELLs (Elias et
al., 2015).

This research was essentially informed by two complementary theoretical frameworks, Bandura's Social
Learning Theory (1986), and Vygotsky's Sociocultural Theory (1978), which basically explain the role of
social interaction and relevant environmental factors in cognitive and emotional development, thereby
making them very applicable to the study of SEL in ELL contexts.

Bandura's Social Learning Theory suggests that people learn certain behaviors, attitudes, and emotions
through observation of others' behaviors, attitudes, and emotions. According to Bandura, learning is a
social process whereby individuals acquire knowledge and skills through interacting with the
environment, especially through observation of peers, teachers, and other role models, a process known
as vicarious learning or observational learning. That is, in the classroom setting, Bandura's theory argues
that through the process of observation of teachers and peers and engaging in positive social contacts,
students can build some very critical social-emotional skills such as empathy and resilience. In fact,
ELLs are likely to learn from contexts where teachers and classmates model and reinforce social-
emotional competencies, internalize them, and replicate them in their own social interactions.

Vygotsky's Sociocultural Theory (1978) extends Bandura's work even further and emphasizes the role of
social interaction and cultural context in the overall process of cognitive development. According to
Vygotsky, learning is a socially mediated process that takes place within the "zone of proximal
development" wherein learners, guided by more knowledgeable others-such as teachers or peers-reach
a higher level of understanding than what they would have managed alone (Vygotsky, 1978). What this
would imply in SEL is that students could build social-emotional competencies through scaffolded
interactions with instructors and peers who model appropriate social behaviors and provide feedback.
For ELLs, these interactions become highly crucial, given that they are still primarily based on social
cues and cultural norms as a way of navigating new environments and building relationships (Thorne &
Lantolf, 2006). This integration of SEL within ESL instruction allows the instructor to afford
opportunities for ELLs to engage in meaningful social interactions that will facilitate emotional
development and cultural adjustment.

This study is informed by an increasing recognition of the importance of SEL to promote student
success, coupled with particular challenges faced by ELLs. Although many previous studies have
established benefits pertaining to social-emotional learning in general education settings, few works
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have been conducted about its specific impacts on ELLs, mainly in developing empathy and resilience.
With the increasing diversity of students and ELLs, an emerging priority is to examine ways SEL might
be integrated into ESL instruction as one means of holistically supporting such students.

Two especially important social-emotional competencies are those concerning empathy and resilience.
Empathy is a way to understand and share other people's feelings. An empathetic approach helps create
positive relationships and develops a sense of community in the classroom itself. As stated by Zaki
(2014), it works this way. Indeed, through developing empathy, ELLs, who may struggle with feelings of
isolation or cultural disconnection, are better prepared to relate to their peers and navigate social
challenges. Similarly, in light of setbacks related to a new language and a new cultural environment,
resilience, or the ability to recover and adequately adapt to challenges, becomes critical for ELLs. In this
sense, SEL strategies that allow developing such competencies will enable ELLs to rise above academic
and social challenges and prosper in their new learning settings.

Literature Review

The use of SEL techniques in educational settings to support English Language Learners has gained
increasing attention in recent years. The literature review that follows summarizes important research
findings in three main areas: the theoretical foundation of SEL, how SEL affects empathy and resilience,
and the needs and difficulties that ELLs encounter in this setting.

SEL is founded on a number of educational and psychological theories that highlight the importance of

social-emotional skills in guaranteeing student achievement. One fundamental framework for
characterizing and defining SEL is offered by Goleman's model of emotional intelligence. The five
components of emotional intelligence are self-awareness, self-regulation, motivation, empathy, and
social skills, according to Goleman (1995). It is a set of competencies which plays an important role in
the life of a student since, other than taking effect in his academic performance, it will affect his
interpersonal relations.

The Social Learning Theory, initially presented by Bandura in 1977, is another significant theoretical
framework that supports SEL. This theory holds that learning, including the development of social-
emotional skills, is primarily an imitation, modeling, and observational process. Bandura's contribution
highlighted how the social environment influences individual behaviors. Accordingly, he recommends
that students learn social-emotional competencies by watching their peers and teachers engage in
prosocial behavior.

Further, Ecological Systems Theory by Bronfenbrenner (1986) loans a voice to SEL from an ecological
perspective through the different layers of influence in child development. This theory postulates that
family, school, community, and culture interactively bring forth either the hindrance or fostering of a
child's social and emotional learning processes. This is an ecological perspective that particularly
pertains to ELLs, who often negotiate complicated cultural and linguistic contexts.

Probably the most widely accepted framework for SEL was proposed by CASEL, which outlined five core
competencies: self-awareness, self-management, social awareness, relationship skills, and responsible
decision making. This gives a more structured approach to the delivery of SEL in schools, which helps
educators to develop these competencies in students.

Research has consistently shown that SEL interventions help students become more resilient and
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empathetic. More than 200 studies about SEL programs were examined in Durlak et al. (2011)'s meta-
analyses; students in these studies who received SEL interventions showed notable gains in their
academic performance, attitudes, behaviors, and social-emotional skills. The review emphasized SEL's
transformative potential to improve empathy and resilience, two of the most critical skills for student
success. Empathy is better defined as the ability to understand and share feelings of others. It thus
provides a very important basis for positive social interactions and relationships. Eisenberg and Miller
(1987) note that individuals who are empathetic are much more willing to help their peers and share
with them. Indeed, SEL programs have been found to increase students' empathy by providing
structured activities through which students can take others' perspectives and express their emotions.
For instance, the study by Jones et al. (2013) indicated that the students that received SEL scored higher
in empathy than the students who did not receive SEL training.

In this context, resilience refers to an individual's capacity to withstand and overcome adversity. Studies
show that SEL programs improve resilience by assisting students in developing coping mechanisms and
self-control. According to a Parker et al. (2004) study, students who participated in SEL training
demonstrated greater resilience and improved academic performance when compared to students who
did not participate in any such training programs. The development of positive relationships within
peer and adult networks, a support system that students can rely on when needed, is actually how SEL
increases resilience, according to Wang et al. (2019).

Research also underlines that embedding SEL within the curriculum is important to realize its full
potential in bringing about positive effects on empathy and resilience. For example, Bennett et al. (2018)
identify that when SEL is conducted within academic content areas, this will create a more connected
learning experience where students can try out empathy and resilience within ecologically relevant
validity. This embedment helps in improving not only social-emotional competencies but also
enhancing academic engagement and achievement among students.

The very specific challenges of ELLs create the need for an intentional review of the strategies for SEL
which can be particularly fitted to their needs. A lot of ELLs have to overcome a language gap, cultural
differences, and social isolation-all factors that might interfere with their social-emotional development.
Research has verified that one of the groups that most especially benefits from SEL involves the creation
of supportive classroom settings and positive peer relationships.

Cultural responsiveness is a key factor to take into account when implementing SEL strategies for
English Language Learners. The significance of culturally relevant pedagogy—which not only recognizes
and values students' cultural backgrounds but also does so in a way that guarantees such recognition
promotes academic success—has been emphasized by research by Gay (2018). In addition to helping
ELLs develop their social-emotional skills, culturally responsive SEL programs would assist them in
overcoming the difficulties of adjusting to a new cultural setting.

In fact, research has demonstrated that culturally adapted SEL interventions can yield significant
enhancement in the social-emotional competencies of ELLs. Using a culturally responsive SEL
curriculum, for instance, Vasquez et al. (2016) reported that those ELL students receiving the program
demonstrated increased empathy and resiliency compared with peers receiving only traditional
language instruction. These findings support the idea that when SEL practices are combined in a way
that is consonant with the lives and experiences of students, they are more likely to connect with
students and produce authentic social-emotional learning.
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Moreover, SEL interventions can aid ELLs in making friends among their peers and teachers and hence
help them build a sense of belonging in the classroom. In this regard, Orosco and O'Connor (2014) noted
that strategies employed in SEL ensure that students engage each other constructively and would hence
allow ELLs to develop a feeling of closeness towards their peers. This is invaluable for ELLs as they may
experience isolation or be marginalized in a new learning environment. Additionally, the integration of
SEL into language teaching can also aid in supplementing language development in ELLs. According to
Zins et al. (2004), social-emotional skills are encompassed in language learning because students have
to engage with others socially to get chances to use their language. By supporting social-emotional
learning, teachers make available a supportive setting where ELLs feel more open to taking various
linguistic risks, which, in turn, leads to better language acquisition.

The attempt to implement SEL for ELLs may encounter certain obstacles, despite its potential benefits.
The first is the dearth of professional training regarding the integration of strategies into language
instruction. Well-designed training programs are necessary to prepare teachers for the SEL program's
implementation, claim Weissberg et al. (2015). Insufficient training may prevent teachers from offering
SEL materials and adapting to the needs of their English Language Learners.

Moreover, other complications in the implementation of the case of SEL pertain to cultural and linguistic
diversity among ELLs. Vaughn et al. (2015) explain that ELLs come from a number of diverse cultural
backgrounds with their own values and beliefs concerning expressions in social and emotional contexts.
For instance, teachers have to be sensitive to such issues and make sure that the strategies used in SEL
are nondiscriminatory and respectful of students' diversified cultural standpoints. This will take great
collaboration and communication between teacher and students for their protection and support in a
safe environment conducive to learning.

In addition, ELLs might have other emotional issues nestled in the process of acquiring the language.
Lee et al. (2014) mentioned that other common struggles among ELLs when dealing with a new language
are anxiety and frustration, which may interfere with the possibility of engaging in activities involving
SEL. Teachers must be sensitive to these emotional barriers and provide appropriate support to the
ELLs to make them feel comfortable participating in SEL interventions. Another issue is the general lack
of culturally responsive SEL materials and resources. It has also been argued by Rogers et al. (2022)
that many existing SEL programs do not duly reflect the needs for ELLs or embedded practices that are
considered culturally relevant. We talk here about the identification or development of SEL materials
that reflect students' cultural backgrounds. Finally, there is the potential for resistance from parents and
communities in the delivery of SEL in schools. This could manifest in some parents viewing SEL as an
add-on they do not need, and others might feel that it does conflict with their cultural ways of doing
things. According to Durlak et al. (2011), engaging families and communities in the process in regard to
SEL overcomes these concerns and builds support for the program.

Very few researches look into the actual implementation of SEL within ESL instructions despite the huge
potential benefits that may come along with ELLs. Therefore, the current study will bridge this gap by
exploring how the strategy of SEL will be implemented within the ESL curricula in a bid to foster the
development of empathy and resilience among ELLs.

The study will also seek to find out the views of ESL teachers on the barriers and opportunities involved
in infusing SEL into their teaching. In so doing, the study provides useful insights into how best SEL can
be utilized to help in the social-emotional and academic development for the ELLs and eventually assist
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in bringing about inclusivity and equity in the school system.

There are various reasons as to why this study is important. Culturally responsive teaching (CRT) is
increasingly recognized as a critical component in addressing the social-emotional needs of students,
particularly those from diverse linguistic and cultural backgrounds. This pedagogical approach not only
affirms students' identities but also fosters an inclusive environment conducive to their overall
development. Recent literature has underscored the integration of social-emotional learning (SEL)
frameworks within CRT to enhance educational equity and support the unique emotional and social
requirements of marginalized students.

One significant aspect of CRT and its integration with SEL is the focus on creating environments that
affirm students' cultural identities. Culturally responsive SEL (CR-SEL) emphasizes the importance of
incorporating students' lived experiences into educational practices to ensure that they feel validated
and supported (Sutton et al., 2025). The importance of these strategies is reflected in findings that
highlight how equitable SEL practices can lead to greater student engagement and lower levels of
alienation, particularly among minority students (Barnes & McCallops, 2019; , Bennouna et al., 2021).

Moreover, the literature illustrates the necessity of developing SEL programming that is co-created with
the input of educators who understand the cultural contexts of their students. For instance, Pejic et al.
discuss how combining trauma-informed practices with culturally sustaining pedagogy enriches the SEL
curriculum, thereby addressing both mental health literacy and students’ identity development (Pejic et
al., 2025). Similarly, the work of Bennouna et al. emphasizes that misunderstanding cultural nuances
can hinder effective integration of newcomer students, indicating a strong need for ongoing professional
development in culturally responsive practices Bennouna et al., 2021). A reflective practice where
educators assess their biases and adapt their pedagogical approaches to meet the needs of diverse
students is essential for fostering belonging and inclusion (Stark et al., 2021), Yeh et al., 2021).

Evidence from various studies also suggests that for CRT to be effectively implemented, there must be a
systemic commitment from all stakeholders, including teachers and administrators. It is critical for
educational environments to reflect on and adapt policies that promote CR-SEL (Barnes & McCallops,
2019; , Bennouna et al., 2021). Additionally, Stark et al. illustrate how educators with an assimilationist
perspective can negatively impact the social-emotional well-being of newcomer students, underscoring
the necessity of culturally relevant instructional strategies (Stark et al., 2021). By facilitating
relationships that recognize and honor cultural differences, teachers can create more effective and
supportive learning environments for students of color (Boat et al., 2024).

Furthermore, recent studies highlight the potential of integrating storytelling and narrative techniques
in promoting culturally responsive SEL. Yeh and Sharma emphasize the significance of storytelling
journals in fostering a sense of belonging among English Language Learners (ELLs), illustrating how
personal narratives can facilitate emotional growth and resilience in classroom settings (Yeh & Sharma,
2025). This method not only enhances language proficiencies but also strengthens the students' social-
emotional competencies, a vital aspect for students navigating multicultural contexts (Subhi, 2024).

In conclusion, the ongoing discourse on culturally responsive teaching and its intersection with social-
emotional learning points towards a paradigm shift in educational practices that prioritize the emotional
and social needs of diverse learners. As the literature reveals, implementing these inclusive strategies
not only affirms students' identities but also promotes a sense of belonging and engagement critical to
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their academic success.This study enriches the ever-growing literature on culturally responsive teaching
by focusing on a very important role in addressing the social-emotional needs of students in diverse
linguistic and cultural backgrounds. Gay (2010) refers to culturally responsive teaching as those
characterized by students not only bringing recognition into the classroom but also positive cultural
assets and the needed social and emotional support to feel successful in a new learning environment. In
fact, the study shows how SEL could represent one of the significant components of culturally responsive
pedagogy, contributing to establishing the classroom climate as welcoming and inclusive for ELLs.
Additionally, this study has important practical implications for educators and policymakers alike.

To explore the impact of SEL on ELLs, this study is guided by the following research questions:

1. How do SEL strategies impact the development of empathy and resilience in ELLs?

2. What are the perspectives of ESL instructors on the integration of SEL strategies into their
teaching?

3. How do classroom dynamics and teacher-student relationships change as a result of SEL
implementation?

4. What challenges do ESL instructors face in implementing SEL, and what supports are needed to
overcome these challenges?

Methodology
Research Design

This study employed a convergent mixed-methods design in that it combined qualitative and
quantitative strategies that ensure a comprehensive understanding of how SEL strategies impact ELLs.
Mixed-method design enables the combination of numerical data and rich narrative insights towards
research questions and provides a fuller illumination. Data from each source supportively convene to
triangulate the results, hence increasing validity of findings.

The mixed-method approach is in line with the theoretical framework of this study, which is adapted
from Bandura's Social Learning Theory and Vygotsky's Sociocultural Theory, both from 1977 and 1978,
respectively. Both theories emphasize the role of interaction in learning. Bandura discusses observation
as one mode of learning, while Vygotsky talks about scaffolding through social interactions. Changes in
the empathy and resilience of ELLs are best explained by these two perspectives using quantitative
measurement and qualitative investigation into the classroom setting.

Participants

The two groups of participants in this research were the ELLs themselves and their ESL teachers in the
USA. This research was conducted at three middle schools that are located in the United States urban
areas and have a significant population of ELL students. The participants in the study were selected
using purposive sampling. Purposive sampling is identified as one of the non-probability samplings. The
participants are selected based on certain characteristics seen to be relevant to the research at hand
(Palinkas et al., 2015).

The sample of 120 ELLs were studying in grades 6-8 and were enrolled in ESL programs. Students
represented a diverse linguistic and cultural background, including but not limited to Spanish, Arabic,
Mandarin, and Vietnamese-speaking students (see table 1). Students were at various levels of proficiency
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in English, from beginning to intermediate, as measured by their scores on the WIDA ACCESS for ELLs
assessment (WIDA, 2020). Their inclusion in the study was based on their enrollment in ESL classes
that had recently implemented SEL strategies. To preserve integrity regarding the outcomes targeted by
the intervention, students presenting significant behavioral difficulties or serious cognitive challenges
were not considered, as these would interfere with the focus that this study places on social-emotional
learning.

Selection of a diverse ELL group was informed by the need for the research to be able to investigate the
way in which SEL strategies are to impact students of diverse cultural and linguistic backgrounds.
Diversity in this sense also provided the means for studying how variations in SEL strategies might best
be made to suit the needs of subgroups within the ELL population.

The 8 ESL teachers provided the complementary role of delivering the SEL-infused ESL instruction.
They were teachers of diverse experience, ranging from 2 to 15 years, who had professional development
training in SEL strategies through the school district. Teachers were solicited to participate in focus
groups and to allow classroom observations through consent forms. Their involvement became key in
looking into challenges and successes within the implementation process of SEL in ESL instruction.

These teacher participants were selected based on a varied teaching background: highly experienced in
culturally responsive pedagogy and relatively new to integrating SEL in language instruction. All these
variabilities among the teacher participants allowed for an enriching exploration of how different
instructional approaches and experiences shape the implementation and outcomes of the SEL
strategies.

Table 1. Demographics of the participants

Grade / Language /

Participant Number Experience Cultural .Ge'n del: Selection Criteria Notes
Group Distribution
Level Background
Spanish, Enrolled l_n ESL Students with severe
. Approx. 60 programs; .
Arabic, T behavioral or
ELL . Male / 60 Beginning to s
120 Grades 6-8  Mandarin, : . . cognitive issues
Students . Female Intermediate English L
Vietnamese, . . excluded to maintain
and others (adjustable) proficiency (WIDA SEL focus
ACCESS)
Enrolled in ESL Diversity aimed to
classes recently assess SEL effects
implementing SEL  across cultural and
strategies linguistic subgroups
Experience with Participated in focus
2—15 years of Diverse 3 Male/5 P . groups and allowed
ESL ; . culturally responsive
teaching teaching Female o . classroom
Teachers . . pedagogy; trained in . .
experience backgrounds (adjustable) Do observations via
SEL by district .
informed consent
Mix of experienced Insights used to
evaluate
teachers and those . .
implementation
new to SEL
. . challenges and
integration in . ;
instructional

language instruction variability
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Data Sources

Data for this study were collected from three primary sources: student surveys, classroom observations,
and teacher focus groups. These data sources were selected to enable triangulation, ensuring a more
comprehensive understanding of the impact of SEL strategies on ELLs. Table 2 provides an overview of
the data sources used in this study, along with the specific focus of each data source.

Table 2. Data Sources

Data Source Focus Type of Data

Pre- and post-surveys Empathy and resilience levels Quantitative (Likert scales)
Classroom observations Implementation of SEL strategies Qualitative (field notes)
Teacher focus groups Teacher experiences and perceptions Qualitative (transcripts)
Conclusion

To quantitatively measure the impact of SEL strategies on ELLs’ empathy and resilience, pre- and post-
intervention surveys were administered to all participating students. The Empathy Quotient (EQ) scale
(Baron-Cohen & Wheelwright, 2004) was used to measure students’ capacity for empathy, while the
Connor-Davidson Resilience Scale (CD-RISC) (Connor & Davidson, 2003) was employed to assess their
resilience. Both instruments have been widely validated in educational settings and are considered
reliable measures for evaluating SEL outcomes (Davidson-Hunt et al., 2003; Lawrence et al., 2004).

The pre-survey was administered one week before the SEL intervention began, and the post-survey was
conducted one week after the intervention concluded. Each survey included 25 items rated on a 5-point
Likert scale, where 1 indicated “strongly disagree” and 5 indicated “strongly agree.” These surveys
provided quantitative data on changes in students’ empathy and resilience, enabling an evaluation of
the effectiveness of SEL strategies in promoting social-emotional development.

Classroom observations were conducted to capture real-time data on the implementation of SEL
strategies in ESL instruction. Each classroom was observed three times over the course of the
intervention. A structured observation protocol was used, which included categories such as teacher-
student interactions, peer collaboration, and emotional engagement. Field notes were taken to
document the use of specific SEL strategies, such as empathy-building exercises or resilience
discussions, and to record any notable changes in classroom dynamics (Cohen et al., 2017).

The observations were critical for understanding how SEL was practically implemented and how
students responded to these strategies in the classroom. Observational data were particularly useful for
triangulating the findings from the surveys and focus groups, as they provided direct evidence of the
instructional practices used and their immediate impact on students.

To gain insight into the teachers’ experiences with integrating SEL into their ESL instruction, two focus
groups were conducted at the end of the intervention period. Each focus group consisted of 4 ESL
teachers and was facilitated by the lead researcher. The focus groups lasted approximately 9o minutes
and followed a semi-structured interview protocol designed to explore the challenges, successes, and
perceived impact of SEL strategies. Sample questions included: “How do you think the SEL strategies
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impacted your students' ability to empathize with others?” and “What challenges did you face when
integrating SEL into your language instruction?”

Focus group discussions were audio-recorded and transcribed verbatim for analysis. These qualitative
data provided rich, contextualized insights into the practical realities of implementing SEL in ESL
classrooms, offering a teacher-centered perspective on the intervention.

Data Collection Procedures

Data collection occurred over a 12-week period, corresponding to one academic term. The SEL
intervention was integrated into regular ESL instruction and lasted for 10 weeks, with data collection
occurring at the beginning and end of the intervention. Data collection was carried out in three phases
(see table 3).

Table 3. Data Collection Process

Phase Weeks Activities Participants Purpose

- Administer pre-

surveys to students

- Teacher briefing on - Establish baseline data on

observation protocol empathy and resilience
Phase 1 — Pre-  Weeks L. P . ELL students paty

. - Finalize observation - Prepare teachers for

Intervention 1-2 ESL teachers . . .

schedule consistent intervention

- Address teacher implementation

questions about

procedures

- Deliver SEL-

integrated ESL

instruction (10 weeks)

- Implement SEL

P . ESL teachers .
strategies: ] . - Promote SEL skills
Group discussions on (instruction) (empathy, resilience)
Phase 2 — SEL  Weeks uP . ELL students patily, rest:
. emotional regulation .. - Monitor fidelity of SEL

Intervention 3-12 (participants) . .

« Peer role-play on implementation through

Researchers .
empathy observations
.. . (observers)

« Reflective journaling

- Classroom

observations (min. 1

every 3 weeks)

- Administer post- ELL students - Assess changes in students’
Phase 3 — Post- Weeks Histerp 8 . !

surveys to students ESL teachers SEL competencies
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Phase Weeks Activities Participants Purpose
Intervention 13—14 - Conduct focus group Researchers - Gather teacher
interviews with perspectives on
teachers implementation and
- Final round of outcomes
classroom
observations
- Compile all data for
analysis
Data Analysis

The mixed methods approach to data analysis involved two parallel processes: quantitative analysis of
the survey data and qualitative analysis of the observation and focus group data. These analyses were
conducted independently before the results were integrated to address the research questions.

The quantitative data from the pre- and post-surveys were analyzed using paired-samples t-tests to
determine whether there were significant changes in students’ empathy and resilience scores following
the SEL intervention. The analyses were conducted using SPSS Version 27 (IBM Corp, 2020), and
statistical significance was set at p < .05. Descriptive statistics, such as means and standard deviations,
were also calculated to provide a summary of the survey data.

In addition to examining overall changes in empathy and resilience, the quantitative analysis explored
potential differences between subgroups of students, such as those at different levels of English
proficiency or from different cultural backgrounds. These subgroup analyses were conducted using
ANOVA to determine whether the impact of SEL strategies varied across different groups of ELLs.

The qualitative data from classroom observations and focus group interviews were analyzed using
thematic analysis, a method for identifying, analyzing, and reporting patterns (themes) within data
(Braun & Clarke, 2006). Thematic analysis was chosen because it allows for a flexible, in-depth
examination of the qualitative data, capturing both explicit and implicit meanings within the teachers'
and students' experiences.

To ensure the reliability of the qualitative analysis, two independent researchers coded a subset of the
data, and inter-rater reliability was calculated using Cohen’s kappa. A kappa value of 0.80 or above was
considered acceptable for ensuring the consistency of the coding process (Cohen, 1960).

Once the quantitative and qualitative analyses were completed, the results were integrated to provide a
comprehensive understanding of the impact of SEL strategies on ELLs. Triangulation was used to
compare and contrast the findings from both data sets, ensuring that the conclusions drawn were
supported by multiple lines of evidence (Creswell & Plano Clark, 2018). For example, if both the survey
results and classroom observations indicated an increase in students' empathy, this would provide
strong evidence of the effectiveness of the SEL intervention.
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Results

The findings are divided into two main categories: the qualitative findings from teacher focus groups
and classroom observations, and the quantitative findings from the pre- and post-surveys. Along with
the practical application of SEL strategies in ESL classrooms, the integration of these findings is also
examined in relation to the research questions, paying special attention to shifts in empathy and
resilience.

Quantitative Results

120 ELLs were given pre- and post-surveys to gather the quantitative data. The surveys assessed
resilience and empathy, two important social-emotional traits. Before and after the SEL intervention,
changes in these variables were measured using the Connor-Davidson Resilience Scale (CD-RISC) and
the Empathy Quotient (EQ). This section presents the findings from the statistical analyses, which
include descriptive statistics and paired-samples t-tests.

The first research question explored the impact of SEL strategies on the development of empathy among
ELLs. Table 4 provides an overview of the pre- and post-intervention empathy scores, including means
and standard deviations for the Empathy Quotient (EQ) scale.

Table 4. Pre- and Post-Intervention Empathy Scores (N = 120)

Time Point M SD t p
Pre-Survey 2.94 0.56
Post-Survey 3.41 0.52 9.76 0.001

According to the results, empathy scores increased statistically significantly from M = 2.94 (SD = 0.56)
prior to the intervention to M = 3.41 (SD = 0.52) following it (t(119) = 9.76, p <.001). These results
support the idea that SEL interventions foster ELLs’ social-emotional development by indicating that
the SEL strategies improved students' empathy. Subsequent investigation showed that students with
varying cultural backgrounds and levels of English proficiency experienced a consistent rise in empathy
scores. The SEL strategies were equally effective for students with different linguistic and cultural
backgrounds, as evidenced by an ANOVA test that revealed no significant differences in empathy gains
between subgroups.

Table 5 presents the pre- and post-intervention resilience scores as measured by the Connor-Davidson
Resilience Scale (CD-RISC).

Table 5. Pre- and Post-Intervention Resilience Scores (N = 120)

Time Point M SD t p
Pre-Survey 3.11 0.61
Post-Survey 3.55 0.58 8.45 0.001

From M = 3.11 (SD = 0.61) prior to the intervention to M = 3.55 (SD = 0.58) following it, the resilience
scores also demonstrated a statistically significant increase (t(119) = 8.45, p <.001). This suggests that
the SEL techniques were successful in building students' resilience, which is consistent with the
theoretical framework that emphasizes the value of social-emotional learning in building learners’
resilience. Similar to empathy, resilience improvements were consistent across student subgroups.
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There were no discernible variations in resilience outcomes according to students' cultural backgrounds
or English proficiency levels, according to an ANOVA test.

To explore whether the impact of SEL strategies varied across different student populations, additional
analyses were conducted based on cultural background, gender, and English proficiency levels. The
results of these analyses are summarized below:

. Cultural Background: No significant differences were found in empathy or resilience outcomes
based on students' cultural backgrounds. Students from diverse linguistic and cultural backgrounds
(e.g., Spanish, Arabic, Mandarin, and Vietnamese speakers) all showed significant gains in both
empathy and resilience, suggesting that the SEL strategies were culturally responsive and effective for a
diverse group of ELLs.

. Gender: A comparison of empathy and resilience scores between male and female students
revealed no significant gender differences in the outcomes of the SEL intervention. Both male and
female students demonstrated similar improvements in empathy and resilience, indicating that the SEL
strategies were equally effective for students of different genders.

. English Proficiency: Students were grouped into three categories based on their English
proficiency levels: beginner, intermediate, and advanced. An ANOVA test revealed no significant
differences in empathy or resilience gains between these proficiency groups, suggesting that the SEL
strategies were effective across a range of English language abilities.

Qualitative Results

The qualitative data were taken from classroom observations and teacher focus groups. These data
offered rich, contextual insights into the implementation of SEL strategies in ESL classrooms and the
ways in which these strategies impacted students' social-emotional development. Based on that result,
I have organized the qualitative findings into three key themes: empathy-building activities, resilience-
focused instruction, and teacher perceptions of SEL implementation.

This set of activities was employed by the teachers to develop empathy in their ELL students, revealed
the classroom observations. The activities included the following.

Role-Playing Exercises: In most of the cases, the teachers took the help of role-playing activities to make
the students understand and express various emotions. For instance, one teacher asked students to
enact a scenario where they had to compromise on some issues with their peers. This activity engaged
students in articulating not only their own feelings but also in taking the stand of other participants. In
fact, students have proved to be considerably involved in such role-playing activities while giving
evidence in many situations of increased empathic reactions against their classmates.

Group Projects: Instructors included projects that required collaboration among classmates. In this
case, it was observed how students were matched to create and present dialogues depicting emotions,
such as fear, happiness, or frustration. Teachers reported that these types of activities helped students
enhance their interpersonal relationships and gave them the opportunity to put themselves in the place
of their peers through the expression of empathy toward their emotive expressions.

Reflective Journals: Many of the teachers engaged their students in reflective journaling for the purpose
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of expressing emotions and empathy towards others. Students were encouraged to write on experiences
associated with emotional challenges, such as moving to another country or learning a new language,
and then reflect on how those experiences helped them understand the feelings of others. Teachers said
that when a student shared his or her reflection with the class, it helped the other students to develop
deeper emotional insight and understanding, even empathy.

These were consistent activities in the classrooms and appeared to have an active, functional impact on
the students as far as empathy for their cohorts was concerned. The teachers indicated that the students
became more supportive of each other, especially during group activities, which suggested that the
strategies employed in building empathy resulted in more cohesion and a more inclusive classroom
environment.

Apart from the nurturing of empathy, the SEL strategies also emphasized resilience through processes
that helped learners learn to surmount their struggles successfully. Classroom observations, as well as
teacher reports, have identified a number of key instructional practices that supported the development
of resilience:

Discussion of problem-solving: Many times, the teachers arranged discussion sessions that involved
students to reflect on their problems personally and come up with ways in which they would solve them.
In one of the lessons observed, the teacher asked the students to share with the class some hard
experiences that they had faced since they came to the United States and come up with ways in which
they had often handled these situations. The activity made students' experiences very valid while at the
same time making them look at themselves as capable of solving their life challenges and instilled into
them an aspect of empowerment.

Growth Mindset Language: Resilience was encouraged in the classrooms through growth mindset
language. Phrases such as "mistakes help us learn" and "you can improve with practice" were commonly
heard in classrooms. According to the teachers, students were invariable to the usage of the language,
with many showing increased confidence in the belief that they could perform challenging tasks.
Observations indeed proved it-the students persisted through hard activities, be it grammar that was
ouch or vocabulary unknown, without giving up easily. « Goal-Setting Activities: To provide a greater
degree of self-agency and resilience among learners, many of the teachers conducted goalsetting
exercises in their respective lessons. For example, students were asked to set both proximal and distal
goals pertaining to language learning and personal development. These goals were to be reflected upon
by students in order to make necessary adjustments in strategy. It proved to be a very motivational
activity for the students, and their resilience was such that they often showed more resiliency, accepting
setbacks as temporary obstacles rather than as prohibitive barriers.

Overall, it seemed that resilience-focused instruction was highly effective in helping students build
emotional strength to persevere through academic and personal challenges. The teachers also indicated
how students became more confident in their abilities and even willing to take risks in learning,
contributing to their overall language development.

The three most common foci that came out of discussion in these focus groups of teachers include some
very important insights on barriers and successes to the implementation of SEL strategies in ESL
classrooms: the integration of SEL and language instruction, the cultural responsiveness of the SEL
strategy, and the perceived impact on student outcome.
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Integration of SEL with Language Instruction: Generally speaking, teachers found the integration of
strategies from SEL with the traditional language instruction to be challenging, and this feeling was
exacerbated by the pressure for coverage of curriculum standards and preparations for standardized
tests. However, most of the teachers reported that they were able to embed SEL activities in their
language lessons with careful planning. One teacher within the focus group, for example, indicated that
she applied most of the principles of SEL to her reading lessons by selecting texts to cover topics on
empathy, resiliency, and emotional growth. Another teacher explained she used SEL as a conceptual
guide in classroom discussions, where students were asked to reflect upon the emotional content of
stories they had read in class.

Cultural Responsiveness of SEL Strategies: Teachers emphasized that cultural and linguistic congruity
is crucial when it comes to the SEL strategies they employ. Many teachers reported modifying SEL
activities to be culturally responsive, such as using examples and scenarios more culturally relevant to
the populations they serve. One of the teachers described in detail how she modified a role-play scenario,
for instance, to include the structures and traditions of a Latino family so that it would be more relevant
and relatable for her students. The teachers also mentioned that some of the SEL strategies were more
difficult or required support for those students who were still developing in their writing of English.

Perceived Impact on Student Outcomes: Generally, teachers indicated that the SEL strategies had
impacted positively on the students' socio-emotional and academic outcomes. Many of these teachers
observed that due to the SEL intervention, students were more involved in their learning and became
more supportive of their peers. One teacher shared how her students got better at showing empathy,
which in return created a class of students that were much easier to work with since they were more
willing to help each other through tough assignments. Other students, according to another teacher,
who had previously shown a total lack of motivation, seemed to pick up resilient attitudes and a hard
work ethic after the SEL activities.

While most of the respondents felt that many challenges were associated with teaching SEL strategies
in ESL classrooms, there was a consensus that the difficulty was outweighed by the benefits. Many
showed a willingness to continue using the principles of SEL in their teaching practices, citing positive
changes they had seen in their students concerning social-emotional development and academic
performance.

Integration of Quantitative and Qualitative Results

The last step in the analysis involved integrating the quantitative and qualitative findings to provide a
comprehensive understanding of the impact of the SEL strategies on ELLs. Triangulation was used to
compare and contrast results from both data sets, especially areas of convergence and divergence.

Convergence: Both the quantitative and qualitative data indicated a positive effect of the SEL strategies
on the students' ability to empathize and be resilient. Survey results showed significant increases in
scores related to empathy and resiliency within this study. Classroom observations and teacher focus
groups provided specific examples of how such social-emotional skills in students were developed
through these SEL activities. Consistency of such findings across both sources would, therefore, indicate
that this intervention was effective in developing social-emotional competence among ELLs.

Divergence: Despite the overall positive effects of SEL strategies, there were minor discrepancies
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between quantitative and qualitative findings in terms of challenges faced while trying to carry out the
interventions. For example, quantitative data such as survey data indicated that the effects did not vary
by students' cultural background or their proficiency in the English language. It then emerged through
qualitative data that teachers often had to adapt the cultural and linguistic aspects to suit effectiveness
for SEL activities. This would suggest that, while the SEL strategies were effective overall, their
implementation needed careful attention to the needs of individual students.

In all, integration of quantitative and qualitative data provided a robust understanding of the impact of
SEL strategies on ELLs. The findings underline the importance of integrating social-emotional learning
into ESL instruction not only to assure academic success but to develop students' traits such as empathy,
resilience, and emotional well-being coming from different cultural and linguistic backgrounds.

Discussion and Conclusion

The results indicated that the implementation of the SEL strategies significantly enhanced ELL students'
empathy and resilience. Both qualitative and quantitative data indicated that students with SEL
interventions revealed increased empathy, underlined by an understanding and sharing of others'
feelings. This agrees with the previous literature, which also indicated through repeated studies that the
programs of SEL enhance empathetic behaviors among the students (Durlak et al., 2011; Jones et al.,
2013). Besides, the qualitative results indicated that teachers perceived marked improvement in
students' resilience characterized by increased persistence and determination to surmount adversities.
These findings have similarities with the conclusion made by Parker et al. (2004), who suggested that
strategies in SEL render students capable of working through adversities. This study also placed
importance on cultural responsiveness in the implementation of SEL for ELLs. Teachers said they
modified SEL activities to relate to the cultural backgrounds of the students and their experiences, a
factor that improves meaningful involvement and relevance in the learning process. This procedure is
associated with recommendations by Gay (2018) on culturally responsive teaching, where the
approaches to teaching must align with the cultural identities of the students. It is through this form of
culturally responsive practice in SEL that the educator will create a nondiscriminatory learning
environment for the ELLs where emotional well-being complements academic success.

The findings of this study contribute to the broader literature on SEL by emphasizing its potential
benefits for ELLs and also by illuminating some challenges educators face during implementation. For
instance, the positive impacts found from SEL on students' empathy and resilience are in line with prior
research indicating that SEL interventions enhance these competencies for students from a wide range
of backgrounds. Moreover, the embedding of SEL within academic content areas, as also put forth by
Bennett et al. (2018), was manifested in this study through the attempt of the teachers to embed SEL
principles into language instruction; it not only supports social-emotional development but also
enhances students' academic engagement and performance.

While the benefits of SEL are documented, the difficulties experienced by educators in conducting these
strategies are similarly compelling. Some teachers in this study expressed challenges in the
implementation of this integration across the demands for coverage of the curriculum. This point echoes
the concerns expressed by Weissberg et al. (2015) for professional development on how to effectively
incorporate SEL into teaching practice. Also, lack of training and resources, teachers cannot deliver SEL
content meaningfully; this would interfere with its potential benefits for ELLs.
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Moreover, the cultural and linguistic diversity of ELLs is an additional challenge that needs to be
addressed during the implementation of SEL. While the findings of the study evidence that teachers
acknowledged the role of cultural responsiveness, there remains a need for resources and training on
how to support educators in creative modifications of SEL strategies to best suit the unique needs of
their students. Research by Rogers et al. (2022) suggests that "most of the existing SEL programs are
not designed to meet the needs of ELLs from various cultural backgrounds". This is indeed a serious gap
that must be filled in if the effectiveness of any given SEL intervention is not to be nullified.

Implications

The findings of this research have important connotations for educators and school leaders. First,
professional development programs in SEL practices are urgently needed for teachers. The training
provided should give educators practical resources to embed SEL into language classes and meet unique
ELL needs. Better equipping teachers would allow schools to provide a more nurturing and accepting
atmosphere for all students.

This study also highlights culturally responsive practices in the implementation of SEL. The activities of
SEL must be modified by educators culturally, and that can be prepared through culturally valid
materials and examples which the ELLs can relate to easily. All these suggest that cultural
responsiveness within an SEL intervention can more greatly improve the engagement of students in the
process and promote their social-emotional development.

Another practical implication involves collaboration among educators, parents, and the community.
Family involvement in SEL practices has the tendency to bridge cultural gaps and build connectedness
among them within the school setting. Durlak et al. (2011) cite the involvement of families as one critical
variable in the facilitation of SEL programs; family reinforcement of social-emotional skills strengthens
what is being learned in the classroom. Schools should forge partnerships with families to contribute to
the social-emotional development of ELLs and ensure that SEL practices yield student behavioral and
attitudinal manifestations reflective of the values of the students' cultures.

In addition, policymakers should support the development of SEL curricula created with ELLs in mind.
Most SEL programs are not informed by the particular needs confronted by ELLs; therefore, their needs
are not well met within the one-size-fits-all approach. By supporting the creation of culturally responsive
SEL materials and resources, policymakers can foster the efforts that make ELLs perform and feel much
better socially and academically.

What is more, clear policies and guidelines on the implementation of SEL in schools will help bring
about consistency and accountability in the way programs are designed and implemented. This,
therefore, calls for the need for policymakers to create frameworks that stipulate standards of best
practice for SEL in ELL classrooms, recognizing cultural responsiveness and inclusivity as core
dimensions. It is against this backdrop that schools will strive to provide equal learning environments
for all learners.

The current study has discussed how SEL strategies have been put into action with ELL students to
inform their empathetic and resilient competencies. The findings indicate that SEL interventions might
significantly and positively affect improving those competencies in ELLs and building the development
of basic skills needed to function effectively at school.
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The most salient findings from this study show that the students in the SEL treatment group had
significant gains in empathy and resiliency. Such a finding is in agreement with extant literature, which
has constantly demonstrated that SEL favorably contributes to social-emotional development. The
qualitative data from educators also emphasized cultural responsiveness in SEL implementation;
tailored approaches seemed to improve student engagement and learning.

The current study also emphasized the complex task that educators face in incorporating strategies for
SEL when teaching ELLs. Teachers mentioned balancing curriculum demands with efforts to embed
SEL into practice-a finding complementing the work of Weissberg et al. (2015), who suggested
professional preparation may need broadening. These challenges go to indicate that educators should
receive more specialized training to prepare them for the effective integration of social and emotional
learning into language instruction with the aim of responding to the special needs of ELLs.

The results also point out the significance of establishing a culturally inclusive learning environment
that is supportive. Teachers help students establish a connection with the class by encouraging them in
adapting the activities of SEL to their cultural backgrounds and allowing them to become part of it-a key
need that arises from their emotional needs. It also reiterates the call by Gay (2010) for culturally
relevant pedagogy because it postulates that for effective learning, the cultural background of students
must be taken into consideration and given emphasis.

To conclude, the implementation of SEL practices in ELL classrooms might offer the possibility of a
significant enhancement in students' empathy and resilience. Findings from this study, within the
context of the literature review, have implications for culturally responsive practices and call for targeted
professional development so that teachers are prepared to provide appropriate SEL interventions.

Schools will need to continue to work out how best to meet the needs of a diverse student population,
and the implementation of SEL strategies that support emotional well-being and academic success in
ELLs is vital. Such investment in professional development, engagement with families and
communities, and educationally supporting the guarantee of an inclusive and welcoming environment
will set the foundation upon which ELL students can both socially and academically thrive.

It is a continuing process in carrying out appropriate SEL practice for ELLs, and educators,
policymakers, families, and communities should all provide their views to bring about a comprehensive
program that would help all students in their social-emotional development. In this way, the collective
efforts by all concerned will help in bringing up an enabling educational environment where ELLs feel
emphatic, resilient, and generally well, hence promising a bright future for all students academically.

Adres | Address
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi | RumeliDE Journal of Language and Literature Studies
e-posta: editor@rumelide.com | e-mail: editor@rumelide.com,
tel: +90 505 7958124 | phone: +90 505 7958124



RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi 2025.49 (Aralik)/ 203

Eylemde Empati ve Dayamklilik: ikinci Dil olarak Ingilizce Smiflarinda Sosyal-Duygusal Ogrenmeyi Entegre Etmek / Grab, M.
0. & Bafrali, G.

References
Bandura, A. (1977). Social learning theory. Englewood Cliffs, NJ: Prentice Hall.

Barnes, T. and McCallops, K. (2019). Perceptions of culturally responsive pedagogy in teaching sel.
Journal for Multicultural Education, 13(1), 70-81. https://doi.org/10.1108 /jme-07-2017-0044

Baron-Cohen, S., & Wheelwright, S. (2004). The empathy quotient: an investigation of adults with
Asperger syndrome or high functioning autism, and normal sex differences. Journal of autism
and developmental disorders, 34, 163-175.

Bennett, J. M., Rohleder, N., & Sturmberg, J. P. (2018). Biopsychosocial approach to understanding
resilience: Stress habituation and where to intervene. Journal of Evaluation in Clinical Practice,

24(6), 1339-1346.

Bennouna, C., Brumbaum, H., McLay, M., Allaf, C., Wessells, M., & Stark, L. (2021). The role of
culturally responsive social and emotional learning in supporting refugee inclusion and
belonging: a thematic analysis of service provider perspectives. Plos One, 16(8), €0256743.
https://doi.org/10.1371/journal.pone.0256743

Blewitt, C., Fuller-Tyszkiewicz, M., Nolan, A., Bergmeier, H., Vicary, D., Huang, T., ... & Skouteris, H.
(2018). Social and emotional learning associated with universal curriculum-based interventions
in early childhood education and care centers. Jama Network Open, 1(8), e185727.
https://doi.org/10.1001/jamanetworkopen.2018.572

Boat, A., Holquist, S., & Redmond, N. (2024). Student-teacher developmental relationships: a
mechanism through which culturally responsive school environments promote positive outcomes
for students of  color. Psychology  in the Schools, 62(2), 584-606.
https://doi.org/10.1002/pits.23340

Brackett, M., Rivers, S., Reyes, M., & Salovey, P. (2012). Enhancing academic performance and social
and emotional competence with the ruler feeling words curriculum. Learning and Individual
Differences, 22(2), 218-224. https://doi.org/10.1016/j.lindif.2010.10.002

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77—101. https://doi.org/10.1191/1478088706qp0630a

Bronfenbrenner, U. (1986). Ecology of the family as a context for human development: Developmental
psychology. New York, NY: Family Services America.

(CASEL). (2023). Core SEL Competencies. [Website]. https://casel.org/core-competencies/.

Cavioni, V., Broli, L., & Grazzani, I. (2024). Bridging the sel casel framework with european educational
policies and assessment approaches. International Journal of Emotional Education, 16(1), 6-25.
https://doi.org/10.56300/ultx1565

Cohen, J. (1960). A coefficient of agreement for nominal scales. Educational and psychological
measurement, 20(1), 37-46.

Connor, K. M., & Davidson, J. R. (2003). Development of a new resilience scale: The Connor-Davidson
resilience scale (CD-RISC). Depression and anxiety, 18(2), 76-82.

Davidson-Hunt, I., & Berkes, F. (2003). Learning as you journey: Anishinaabe perception of social-
ecological environments and adaptive learning. Conservation ecology, 8(1).

Durlak, J., Mahoney, J., & Boyle, A. (2022). What we know, and what we need to find out about
universal, school-based social and emotional learning programs for children and adolescents: a
review of meta-analyses and directions for future research.. Psychological Bulletin, 148(11-12),
765-782. https://doi.org/10.1037/bulo000383

Durlak, J. A., Weissberg, R. P., Dymnicki, A.B., Taylor, R. D., & Schellinger, K. B. (2011). The impact
of enhancing students' social and emotional learning: A meta-analysis of school-based
universal interventions. Child Development, 82(1), 405-432.

Eisenberg, N., & Miller, P. A. (1987). The relation of empathy to prosocial and related behaviors.
Psychological bulletin, 101(1), 91.

Adres | Address
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi | RumeliDE Journal of Language and Literature Studies
e-posta: editor@rumelide.com | e-mail: editor@rumelide.com,
tel: +90 505 7958124 | phone: +90 505 7958124



204 / RumeliDE Journal of Language and Literature Studies 2025.49 (December)

Empathy and Resilience in Action: Integrating Social-Emotional Learning in ESL Classrooms / Grab, M. O. & Bafrali, G.

Forber-Pratt, A., Espelage, D., Robinson, L., Woolweaver, A., Torgal, C., & Sheikh, A. (2023). “i'm a
security professional, a counselor, a leader, and sometimes a father figure”: transformative social
emotional learning through the eyes of school security professionals. American Journal of
Community Psychology, 71(3-4), 317-331. https://doi.org/10.1002/ajcp.12640

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice. Teachers college press.
Goleman, D. (1995). Emotional Intelligence: Why It Can Matter More Than IQ. Bantam Books.

Green, A., Ferrante, S., Boaz, T., Kutash, K., & Wheeldon-Reece, B. (2021). Evaluation of the spark child
mentoring program: a social and emotional learning curriculum for elementary school students.
The Journal of Primary Prevention, 42(5), 531-547. https://doi.org/10.1007/s10935-021-00642-
3

Jones, S. M., Bouffard, S. M., & Weissbourd, R. (2013). Educators' social and emotional skills vital to
learning. Phi Delta Kappan, 94(8), 62-65.

Lawson, G., McKenzie, M., Becker, K., Selby, L., & Hoover, S. (2018). The core components of evidence-
based social emotional learning programs. Prevention Science, 20(4), 457-467.
https://doi.org/10.1007/s11121-018-0953-y

Mahoney, J., Weissberg, R., Greenberg, M., Dusenbury, L., Jagers, R., Niemi, K., ... & Yoder, N. (2021).
Systemic social and emotional learning: promoting educational success for all preschool to high
school students.. American Psychologist, 76(7), 1128-1142.
https://doi.org/10.1037/ampo000701

Orosco, M. J., & O’Connor, R. (2014). Culturally responsive instruction for English language learners
with learning disabilities. Journal of learning disabilities, 47(6), 515-531.

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). Purposeful
sampling for qualitative data collection and analysis in mixed method implementation research.
Administration and policy in mental health and mental health services research, 42, 533-544.

Parker, J. D., Creque Sr, R. E., Barnhart, D. L., Harris, J. I., Majeski, S. A., Wood, L. M., ... & Hogan, M.
J. (2004). Academic achievement in high school: does emotional intelligence matter?. Personality
and individual differences, 37(7), 1321-1330.

Pejic, V., Russo, K., Milord-LeBlanc, R., Parr, K., Whitcomb, S., & Hess, R. (2025). Bridging disciplines:
integrating mental health and education to promote immigrant student wellbeing. Behavioral
Sciences, 15(9), 1254. https://doi.org/10.3390/bs15091254

Rogers, L. O., Griffin, C., & Warren, C. A. (2022). Race and social emotional learning for Black students
in urban schooling contexts. Urban Education, 57(2), 187-190.

Sande, M., Fekkes, M., Kocken, P., Diekstra, R., Reis, R., & Gravesteijn, C. (2019). Do universal social
and emotional learning programs for secondary school students enhance the competencies they
address? a systematic review. Psychology in the Schools, 56(10), 1545-1567.
https://doi.org/10.1002/pits.22307

Stark, L., Robinson, M., Gillespie, A., Aldrich, J., Hassan, W., Wessells, M., ... & Bennouna, C. (2021).
Supporting mental health and psychosocial wellbeing through social and emotional learning: a
participatory  study of  conflict-affected youth resettled to the u.s...
https://doi.org/10.21203/rs.3.r5-137369/v1

Subhi, M. (2024). Assessing the impact of sel programs on language proficiency and student well-being
in english classes. RSELTL, 2(6), 339-352. https://doi.org/10.62583/rseltl.v2i6.62

Sutton, B., Arnold-Branson, R., & Davidson-Herndon, S. (2025). Culturally responsive sel., 43-78.
https://doi.org/10.4018/979-8-3693-9790-9.ch003

Thorne, S. L., & Lantolf, J. P. (2006). A linguistics of communicative activity. Bilingual education and
bilingualism, 62, 170.

Vaughn, S., Roberts, G., Wexler, J., Vaughn, M. G., Fall, A. M., & Schnakenberg, J. B. (2015). High school
students with reading comprehension difficulties: Results of a randomized control trial of a two-

Adres | Address
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi | RumeliDE Journal of Language and Literature Studies
e-posta: editor@rumelide.com | e-mail: editor@rumelide.com,
tel: +90 505 7958124 | phone: +90 505 7958124



RumeliDE Dil ve Edebiyat Arastirmalari Dergisi 2025.49 (Aralik)/ 205

Eylemde Empati ve Dayamklilik: ikinci Dil olarak Ingilizce Smiflarinda Sosyal-Duygusal Ogrenmeyi Entegre Etmek / Grab, M.
0. & Bafrali, G.

year reading intervention. Journal of Learning Disabilities, 48(5), 546-558.

Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological Processes.
Cambridge, MA: Harvard University Press

Wang, Y., Yang, Z., Zhang, Y., Wang, F., Liu, T., & Xin, T. (2019). The effect of social-emotional
competency on child development in western China. Frontiers in psychology, 10, 1282.

Weissberg, R. P., Durlak, J. A., Domitrovich, C. E., & Gullotta, T. P. (2015). Social and emotional
learning: Past, present, and future.

Yeh, E. and Sharma, R. (2025). Creating a social and emotional learning community through storytelling
journals: english language learning during disruptive times. Tesol Journal, 16(2).
https://doi.org/10.1002/tesj.70001

Yeh, E., Sharma, R., Jaiswal-Oliver, M., & Wan, G. (2021). Culturally responsive social emotional
learning for international students. Journal of International Students, 12(1).
https://doi.org/10.32674/jis.v12i1.2976

Zaki, J. (2014). Empathy: a motivated account. Psychological bulletin, 140(6), 1608.

Adres | Address
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi | RumeliDE Journal of Language and Literature Studies
e-posta: editor@rumelide.com | e-mail: editor@rumelide.com,
tel: +90 505 7958124 | phone: +90 505 7958124



